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Abstract

There is a disproportionality of students of color receiving office referrals for disrespect
and defiance because disrespect and defiance are subjective in interpretation by teachers in the
classroom. This self-study aims for the researcher to identify and understand the construction of
their cultural identities, so they can determine how their cultural identities impact their
interpretation of interactions with students concerning disrespect and defiance, how their cultural
identities impact their choice of behavior management technique in interactions concerning
disrespect and defiance, and how their cultural identities impact their discipline decisions in
interactions concerning disrespect and defiance. The data to determine the formation of the
researcher’s cultural identities was collected through an autobiographical timeline, culture-gram,
culture collage, and field memos. The data to determine how the researcher’s cultural identities
impacted their interpretation of interactions of disrespect and defiance, the behavior management
techniques chosen, and the discipline decisions were DAE independent reflective journal,
collaborative and critical dialogue with colleagues, collaborative reflective journal, and field
memos. The self-study showed that our background experiences form our cultural identities and
all cultural identities impact how we interpret interactions with our students and the behavior
management techniques that we choose to implement during interactions of disrespect and
defiance. The study identified racial, class, religion, and gender biases of the researcher when
determining if an interaction with a student involved disrespect or defiance. Discipline decisions
for defiance without emotional provocation are impacted by my professional cultural identity
with logical consequences. Discipline decisions for defiance and disrespect because of teacher/
student relationship conflict are impacted by gender, religion, trauma and race and involve
reflection, communication, empathy, and understanding. These findings indicate a need for
teacher self-reflection to understand their cultural identities and mitigate the impact their biases
have on interpreting interactions with students.
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CHAPTER 1: INTRODUCTION
Overview
My world was shattered the morning I woke up to the shocking and traumatic death of
my husband. I began a path of counseling to process and work through my complicated grief. I
am still on this journey because a powerful grief seeps inside every part of my life with its sticky
black tendrils. My grief amplified emotional abandonment issues developed in childhood, selfloathing tendencies and self-worth imbalances, inabilities to sit in emotions without
compartmentalizing them, and lack of self-care.
I have reflected on my childhood experiences to understand the reality of my family
situation, why I developed the coping mechanisms that I did, how those coping mechanisms
were adequate when I was child, but are hindering my growth and happiness as an adult. It is
through this reflection that I realized none of my family members knew how to support and
comfort me in my time of need. I was still ruminating in those thoughts and feelings as I
returned to teaching, nine days after my husband’s death. This cultivated an awareness when
working with my students, and I wondered whether they had supportive and understanding adults
in their lives.
I developed a new commitment to be a person in my students’ lives that took time and
effort to connect and understand them. At first, I focused on understanding their family
dynamics, behaviors, social skills, and personal interests; this created bonds between me and my
non-diverse students that were fulfilling my goals. After switching to schools with more diverse
populations, I realized that examining and connecting with students through the categories of
family dynamics, behaviors, social skills, and personal interests was not enough. I saw that my
relationships with my students were adequate, but an honest level of empathy was absent. The
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bond was weaker. That caused me to reflect about what piece I was missing in this process.
After more interactions with students from diverse cultural backgrounds, I realized that I
had not examined how cultures had impacted our lives differently. At this moment of reflection,
I still had not pieced together how significant a role the teacher’s and student’s cultural identities
play in their interactions with each other and the relationships they build. Building relationships
based on reciprocal respect with students takes understanding and believing each other’s life
experiences. We are a family in my classroom. My goal is for every single student to feel
respected, understood, and believed about their thoughts and experiences, and it is essential to
include their cultural backgrounds into the equation. My librarian position allows me to provide
empathy and understanding for over six hundred children in two different schools and
communities. Through this self-study, I hope to gain knowledge of how my cultural identities
impact how I interpret interactions with my students. The initial step is understanding myself,
before I can understand how others are similar and different in comparison.
When I was first hired to be an elementary school librarian at two different and diverse
schools in my district, the majority of my behavior management techniques were grounded in
building relationships with students. Overtime, I noticed a pattern in how the students lured me
into power and control behavior interactions. I recognized that when I used a tone of authority it
caused the Black students to respond back with defiance and disrespect, even if I had asked
respectfully several times before using the more dominant tone. I acknowledged that power and
control behavior management strategies can exacerbate disrespect and defiance in behavior
correction interactions with students from different cultures. Student interactions that included
defiance and disrespect caused me to reflect on my power and control behavior management
techniques and led me to develop techniques to build respectful relationships with the children
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that include high expectations in the areas of participation and the treatment of others,
expectations I adhere to myself in the library classroom.
I initiated reading stories that required students to think about life from different
perspectives. Through whole class read-alouds and scaffolded discussions about respecting and
interpreting different perspectives, I embraced cultural competence in teaching and in my
personal life. Cultural competence has been defined as understanding the nature of social
diversity and oppression with respect to race, ethnicity, national origin, color, sex, sexual
orientation, age, marital status, political belief, religion, and mental or physical disability
(National Association of Social Workers, 2015). As I reflected about the classroom discussions
and my individual conversations with students, I thought and felt I was building relationships
between people of different cultures through honesty, love, respect, openness.
I additionally made a purposeful effort to talk with students in library class, to eat lunch
with students in the cafeteria, to play basketball at recess, and to connect with students
personally at bus duty. I decided to see the students as much as possible outside the space where
I was in charge, so they could see more sides to me, and I could see more sides to them.
Through multiplying the types of interactions, I had with the students, I developed a level of
cultural competence that I believed encouraged healthy and robust discussions and experiences
with all of my students. I was gaining perspective about their lives, thoughts, feelings, and
beliefs through the variety of interactions.
Building these foundational relationships through cultural competency led to meaningful
discussions of the Civil Rights Movement and how racism exists today. The students and I made
connections while sharing about our personal experiences with race. We took on topics of
people having different abilities, having different family structures, and having different personal
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thoughts and feelings. In my mind, I was in the realm of social justice transformation with how I
was managing my classroom and building a sense of community. It was not until I read the
sections of White Fragility by DiAngelo (2018) concerning White guilt that I realized I took my
Whiteness out of the equation during discussions about race. I separated myself so much from
my race that some of my students assumed I was not White. When I told them how I felt guilty
when we discussed race because of what some White people did during the Civil Rights
Movement, one of my students cocked her head and said, “You aren’t White”. I stated with
confusion, “Yes, I am”. She boldly stated back, “You’re a light skinned black person”. I have
also had students comment, “I am not supposed to talk about this with White people, but I am
going to talk with you”. These classroom discussions, times of deep self-reflection, and
conversations with colleagues prepared me for the changes I underwent as I continued to teach
the library classes in diverse elementary schools.
After culminating my second-year teaching at my current schools, I thought I had made
great progress with the children. I had built relationships that would keep on growing throughout
our years together, and I was making a difference one relationship at a time. Upon reading the
description of White progressives by DiAngelo (2018), it was during that summer I immediately
had a realization that on the spectrum of cultural competency I might be disillusioned with my
personal evaluation of my enlightenment. DiAngelo (2018) declared about White progressives,
White progressives can be the most difficult for people of color because, to the
degree that we think we have arrived, we will put our energy into making sure
that others see us as having arrived. None of our energy will go into what we need
to be doing for the rest of our lives: engaging in ongoing self-awareness, continuing
education, relationship building, and actual antiracist practice. White progressives do
indeed uphold and perpetuate racism, but out of defensiveness and certitude make it
virtually impossible to explain to us how we do so. (p.5)
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I came to the conclusion, to some extent, that I am the White progressive DiAngelo (2018) is
referencing. I determined that I had continued reflection of self-awareness in the realm of
understanding other cultures, but I had been deficient in self-reflection of my own White culture
and how it impacts my life experiences, my thoughts, my reactions, my interpretations of
interactions, and my conscious and subconscious biases. DiAngelo (2018) explained it in a
shockingly simple way, “I am a white American raised in the United States. I have a white
frame of reference and a white worldview, and I move through the world with a white
experience. My experience is not a universal human experience” (p. 1).
DiAngelo’s (2018) words exposed the limitation of my prior methods; I had only been
participating in reflecting about half of the equation. I had gained cultural competency in
learning about other cultures, but I had yet to focus on how my own culture and culture identities
are part of the equation in my relationship with others. I have since expanded my self-growth
initiative to surpass the concept of cultural competency and reach the expectation of cultural
humility. As stated by Fisher-Borne, Cain, and Martin (2014),
cultural humility seeks to cultivate self-awareness on the part of providers and
acknowledges the ways in which cultural values and structural forces shape client
experiences and opportunities. As such, this approach accounts for structural inequalities
and the complexities of culture in a way that is absent from many of the existing cultural
competency models and strengthens our social justice commitment” (p. 172).

Fisher-Borne, Cain, and Martin (2014) applied the concept of cultural humility to social work,
but the need for cultural humility expands to the school environment between students, their
families, and teachers.
I acknowledged it is not enough to understand another culture. I needed to understand
the power dynamics between cultures and the privileges and hardships that occur in the context
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of culture. I needed to understand what my Whiteness brings to the interaction, especially
focusing on power dynamics, privilege, and dominant society norms and systems while
incorporating the culture of the person I am interacting with in the situation. All of those
components are brought into the interaction with me internally, both consciously and
subconsciously, and impact how I interpret the experience. It is time I take a conscious
methodical approach to unpacking my cultural identities and understanding how they impact my
interpretation of and participation in interactions in my classroom. This will give me focused
reflection on my behavior management tactics and student behavior consequences. Reflecting
on behaviors objectively leads to less bias in the given consequences.
Statement of the Problem
My White, middle class culture impacts how I interpret interactions between myself and
students with conscious and subconscious biases. My White, middle class culture identity being
the dominant culture and cultural norm has limited my reflection on how my cultural identities
impact how I interpret other culture’s behaviors, thoughts, linguistic patterns, and social
dynamics. I have not purposely examined how my cultural identities affect what I bring into the
interaction, in regards to, power dynamics, behavior, social norms, and linguistic patterns. I
noticed through the years, experiences in library where discussions were getting heated and my
first response thought was the black children were going to fight. Something in my mind told me
to halt and wait to see how the interaction evolved. As I took a step back and observed, I
realized that my students were demonstrating their passion in the discussion not aggression
towards one another. My cultural identities ingrained in me that my students’ voice volume,
tone, and emotion would elevate to physical aggression when that simply was not true. I always
viewed “others” as having culture, but I never examined White culture and how it has impacted
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my life. I neglected to consider Emdin’s (2016) concept of code switching in relation to how it
impacts student lives. Teachers are expecting children ages five to twelve “to be in a literal
movement from one world with certain rules of engagement and language to another” (p. 177).
After attending my school’s Positive Behavior Interventions and Supports (PBIS)
meetings where data was presented about office referrals, I reflected on how many office
referrals were categorized as students being disrespectful or defiant to teachers. In 2018 to 2019
Black students were 3.25 times more likely to be referred to the office for disrespect or defiance
as compared to White students. Also Black students were 32% of the population of the school
and 65% of the office referrals for disrespect and defiance. In 2019 to 2020 Black students were
2.0 times more likely to have an office referral for disrespect or defiance and Black students
made up 33% of the population and 49% of the office referrals for disrespect or defiance. (SWIS
Drill Down Reports 2018 to 2020) The data for 2019 to 2020 ended in March due to COVID-19
closure.
I reflected on how many White, middle class educators might view a child’s actions or
linguistic patterns as disrespectful when they were instead communicating or acting in a manner
consistent with their culture. As Ferguson (2000) explained and witnessed in Rosa Parks
Elementary School teacher’s perceptions of self-body regulation,
A certain humbling of the body, a certain expression of submission, a certain obeisance
toward power must be displayed in order to get off without a penalty or, next best, to get
the minimum. Movements of eyes, head, placement of arms, hands, and feet can be the
cause of the escalation of trouble (p. 66).
Ferguson (2000) also observed teachers’ interpretation of attitude and found,
Expressions of anger, outbursts of temper, tears of disappointment, while not against the
rules, are potential moments of trouble. Many of the infractions coded as disruption,
defiance, or disrespect—or sometimes all three—seemed to emanate from the display of
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emotions by children, the performance of self in this relation of power described by the
popular expression attitude (p. 67).

I only refer students for mandatory actions like fighting, causing harm to themselves or others,
eloping without returning upon request, or destruction of property. After analyzing the data
about office referrals for disrespectful behavior, I began to contemplate if I still gave harsher
consequences to students of different cultures by loss of recess, even if I did not give them a
minor or major office referral. Just because it is not on an official paper, does not mean that I am
not unintentionally part of the systemic racism that is ingrained into the education system. I need
to truly reflect and examine my cultural identities to understand how they impact how I interpret
situations in my library classroom and then use that information to counteract my conscious and
subconscious biases when interpreting interactions with my students concerning disrespectful
and defiant behaviors.
Research Questions
The research questions that will guide my exploration in this study are the following:
How do my cultural identities impact how I interpret interactions with students in my library
classroom concerning disrespect and defiance?
a. How do my cultural identities impact my choice of behavior management techniques in
interactions with disrespect and defiance?
b. How do my cultural identities impact my individual student discipline decisions
concerning disrespect and defiance?
Background and Context
The elementary school selected for this self-study is located in Central Pennsylvania.
The district has thirteen elementary schools, three middle schools, and two high schools. All
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schools in the district are required to implement the Positive Behavioral Interventions and
Supports (PBIS) program. The selected elementary school also implements Responsive
Classroom which links academic goals and socio-emotional learning. School-Wide Information
System (SWIS), a web-based data and reporting system, records and analyzes student office
referrals. The feeding patterns of the district lead to disparity of diversity within the two high
school buildings. Analyzing SWIS data found that in our school there was a disparity in office
discipline referrals in the areas of disrespect and defiance between students of different
ethnicities. The referral risk ratio had Black students 3.25 times more likely to get an office
referral for disrespect and defiance than other ethnicities. (SWIS Drill Down Reports 2018 to
2020). Analyzing these numbers, Black students are being given office referrals at a higher
percentage rate than any other ethnicity.
After reading Emdin (2016), Ferguson (2000), and DiAngelo (2018), I came to the
conclusion that teachers were using the lenses based on their cultural identities to interpret the
student’s interactions with them and others and using White, middle class values and experiences
deemed the children’s responses, body language, and tone as disrespectful and defiant. Focusing
on this concept, I turned the mirror towards myself and began to question what role I played in
this equation of subconscious and conscious biases impacting behavior management and
behavior consequences. I only formally complete mandatory office referrals for fighting,
causing harm to themselves or others, eloping without returning upon request, or destruction of
property. I give loss of recess and an apology note consequences for disrespect and defiance in
my library classroom.
I began to reflect on all the situations in which I gave the behavior consequence of loss of
recess for disrespect or defiance and started to question whether my cultural identities impacted
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my classroom behavior management. This prompted me to conduct a self-study examining and
identifying my cultural identities, understanding how they could impact my interpretation of
situations with students, reflecting on my conscious and subconscious patterns and also
reflecting on catching my thoughts and changing my actions when needed, and surpassing
cultural competency to gain cultural humility.
Potential Significance
Through completion of the self-study of my cultural identities and how they impact my
interpretation of situations and interactions with students, I may increase my awareness of my
explicit and implicit biases that impact my behavior management and behavior consequences.
Once these biases are identified I can be cognizant of my thoughts, question my interpretations,
double check to make sure my biases are not impacting my evaluation of the situation, and give
consequences objectively based on the situational facts and not my biases. After I have
mitigated the impact of my personal biases, it will be my hope that my chosen behavior
management techniques and consequences will be more equitable and link more logically to the
infraction. Disrespectful and defiant behaviors may become less frequent and less disruptive,
which will allow students to become more engaged and focused during instruction.
The significance of this study is for me to manage my library classroom environment in a
more equitable manner with a diverse population. By examining my cultural identities and what
they bring into the situation regarding power dynamics, linguistic expectations, behavior
expectations, and social norm expectations, I hope to evolve from having cultural competency to
cultural humility. After completing this self-study individually, I could build a professional
development training program within my school building to include my colleagues. Then I
could proceed to offer the professional development to all teachers within my school district
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through our summer academy sessions for the district. Once my fellow colleagues complete the
training and complete their own independent and collaborative reflection journals, they may also
be able to mitigate the impact of their implicit biases in their classroom pertaining to interactions
of disrespect and defiance. It could allow students in their classrooms to become more
participatory and focused without the additional disruptions. The classroom also has the
potential to develop a community atmosphere without the threat of unintentional disrespect from
both teacher and student.
Theoretical Framework
The purpose of this research is to determine how my cultural identities impact how I
interpret interactions with my students in my library classroom concerning disrespect and
defiance. The goal is to use the insights from independent and collaborative reflections to
determine how my cultural identities impact how I interpret interactions with students in the
library classroom and in turn how that impacts my behavior management techniques and
behavior consequences given to students in my library classroom. This study uses Collier’s and
Thomas’s (2009) theoretical frameworks of cultural identity theory (CIT) and whiteness theory
(WT) to explore, question, dissect, and understand how my past experiences, beliefs, things I
have read, things I have watched, things I have been taught, different cultures I have lived in
(with focus on white culture) and people I have interacted with interweave to form my cultural
identities. This study uses the theoretical frameworks of Dewey’s (1938) experiential learning
theory (ELT) and Mezirow’s (1991) transformative learning theory (TLT) to reflect on current
experiences and how our present reactions are linked to past experiences and learned habits.
This leads to reflection and transformation in an individual regarding future interpretations of
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interactions, thinking patterns, actions, and teacher behavior management decisions including
consequences.
Cultural Identity Theory
When developing cultural identity theory (CIT), Mary Jane Collier and Milt Thomas
(2009), “argued that individuals' messages during interaction may contain multiple types of
cultural identities, such as national, racial, ethnic, class related, sex and gender based, political,
and religious. Because individuals enact multiple identities, all voices within each identity group
do not speak in the same way or have the same recognition by others” (Collier, 2009, p. 261) .
Essentially, CIT explains that when an individual enters a situation with another, they use all of
their past experiences pertaining to their multiple identities to interpret the other person’s verbal
and nonverbal communication. People’s cultural identities limit how they can interpret
situations because their life experiences and learned knowledge are limited to what they have
digested prior to the encounter.
Cultural identities combine to provide the lens with which an individual sees the world
and interactions within said world. One needs to understand their cultural identities to be able to
acknowledge their ascriptions (how one refers to others) and avowals (how an insider articulates
their views about group identity) to comprehend the disconnect with how they interpret an
interaction with another versus the objective stating of the facts of the interaction.
Whiteness Theory
Whiteness theory explained by Moon (2009) is “an important attempt at articulating the
functions and influence of Whiteness in the United States and elsewhere” (Moon, 2009, p. 1008).
Whiteness theory was developed to demonstrate how “white U.S. Americans have a lower
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degree of self-awareness about race and about their own racial identity than do members of other
racial-ethnic groups” (Moon, 2009, p. 1008). White privilege allows for White Americans
“special freedom or immunity from liabilities or burdens to which non-White persons are
subject” (Moon, 2009, p. 1009).
Historically, White culture has been the dominate culture and Therefore has determined
the structure and rules of the institutions of American society, dictated social and cultural
mainstream and, established White culture as the normative. White individuals have difficulty
understanding how their race impacts their life experiences because it is the normative culture
(Moon, 2009). This also makes it challenging for White individuals to objectively evaluate the
degree in which Whiteness “permeates cultural understandings and institutional practices that, in
turn, makes them more resistant to change” (Moon, 2009, p. 1009) . A researcher must first
understand how their Whiteness impacts their interpretation of a situation, before they will be
able to objectively record the interaction. Then it is critical for them to reflect on how their
initial subjective interpretations were impacted by their Whiteness. In conclusion, they must
make an action plan on how to thwart the subjective interpretation from translating into actions
in future interactions.
Experiential Learning Theory
According to Dewey (1938) with experiential learning theory (ELT), the two principles
of continuity and situation interweave for human beings to learn. Continuity means that learning
from one experience or situation gets transferred to the next experience or situation and so on
throughout a lifetime. With each new situation, the learner’s world extends to encompass more
knowledge or contracts to lessen the potential knowledge gained. As Dewey (1938) interpreted,
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He does not find himself living in another world but in a different part or aspect of one
and the same world. What he has learned in the way of knowledge and skill in one
situation becomes an instrument of understanding and dealing effectively with the
situations which follow (p. 44).
Situation referenced both the individuals interacting in the experience and the objective
conditions as being the main factors in learning from an experience. Dewey (1938) explained
that “objective conditions” means how an educator speaks both in words and tone, any
manipulatives individuals interact with, and the social structure of the learning experience in
which the individuals are engaged (p. 45). Reflection of a learning experience, according to
Dewey (1938), involved reflecting on the objective reflection of the situation, the individuals
involved, the linguistic patterns and non-verbal gestures and intonations of the participants, the
material manipulatives included, and the social structure of the environment. All of these
components were required for the learner to adequately learn from each experience and apply it
to the following similar experience.
Transformative Learning Theory
This leads naturally to transformative learning theory introduced by Mezirow. Mezirow
(1991) defined transformative learning, “we reinterpret an old experience (or a new one) from a
new set of expectations, thus giving a new meaning and perspective to the old experience” (p.
11). Mezirow (1991) enlightened others about how human beings calculate responses to
interactions by stating, “we construct a model of the world with our system of categories, come
to expect certain relationships and behaviors to occur, and then experience our categories,
making imaginative projections to construe experience” (p. 146). For transformative learning to
occur, the learner must first be able to see outside of their own perspective and through the lives
of others. Mezirow (1991) explained the concept of developing self-awareness in order to gain
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other’s perspectives or interpretations by describing Bruner’s (1957) interpretation of
intellectual development when stating.
Jerome Bruner (1957) sees a universal direction of intellectual development moving from
action—knowing by knowing how to do—to symbolic representation, which primarily
involves the use of language, specifically rules for forming and transforming propositions
and permitting representations not only of what is but also of what is not and what might
be. To make the crucial distinction between our own psychological reactions and
external events require the development of our capacity for self-consciousness. This
self-awareness is also a precondition for developing the capacity to categorize the same
stimuli according to several different criteria or points of view. Through symbolic
representation, we can dialogue with ourselves and, in imagination, construct the
perspective of another person as well. (p. 146)
I will use my reflections from multiple perspectives to inform my future theories of action
pertaining to my behavior management techniques and behavior consequence decisions. The
next time a similar scenario occurs, I will implore the new theory of action. Incorporating the
new theory of action, influenced by the multi-perspective reflections, is the evidence of
transformative learning.
Definitions
Autobiographical Timeline- A list of events or experiences from your life in chronological order
can be whole-life, limited time, or stage of life and can be every event or experience or
thematically more focused (Chang, 2016, p. 73).
Culture- The system of social and moral values, communication styles and language, beliefs,
behavioral expectations, cognitive codes, and world views of a group of people (Gay, 2018).
Cultural Competence- Understand the nature of social diversity and oppression with respect to
race, ethnicity, national origin, color, sex, sexual orientation, age, marital status, political belief,
religion, and mental or physical disability (National Association of Social Workers, 2000; as
cited in Fisher-Borne et al. p. 168).
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Culture-gram- A web like chart to help people visualize their social selves to see your present
self from multiple perspectives, in terms of social roles you play, people groups you belong to,
diversity criteria by which you judge yourself, and primary cultural identities that you give to
yourself includes diversity dimensions, self-identifiers, and secondary self-identifiers (Chang,
2016, p. 97).
Cultural Humility- To cultivate self-awareness on the part of providers and acknowledge the
ways in which cultural values and structural forces shape client experiences and opportunities.
This approach accounts for structural inequalities and the complexities of culture in a way that is
absent from many of the existing cultural competency models and strengthens our social justice
commitment (National Association of Social Workers, 2000; as cited in Fisher-Borne et al. p.
172).
Cultural Identity- Learned ways of knowing (epistemologies) and being in the world
(ontologies)-learned repertoires of practices for participating in the collective, cultural
communities with different degrees of involvement and competence that develop and change
over time (Urrieta, 2013; cited from Urietta, Jr., 2018, p. 19).
Diversity Dimensions- Categories corresponding to multiple realms of life: Nationality,
race/ethnicity, gender, class, religion, language, profession, multiple intelligences, and personal
interests (Chang, 2016, p. 97).
Reflective Journaling- Journaling that provides a structured way for the instructor and student to
examine the student’s thinking patterns or belief systems, and this examination process
encourages relevant assimilative learning and supports transformative learning (Hubbs & Brand,
2005, p. 64).
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Secondary Self-identifiers- A subjective labeling of self, based on a personal perception and
desire connected to a Self-Identifier Teacher: Advocate (Chang, 2016, p. 98-99).
Self-identifier- A subjective labeling of self, based on a personal perception and desire:
Profession:Teacher (Chang, 2016, p.98).
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CHAPTER 2: REVIEW OF LITERATURE
Introduction
This self-study will determine how a deeper understanding of my cultural identities will
impact how I interpret interactions with students in the library concerning defiance and
disrespect, my choice of behavior management techniques in interactions that include disrespect
and defiance, and the individual student discipline decisions in interactions that include
disrespect and defiance? The following sections will provide research about culture and
education, cultural identities, implicit bias, school-wide behavior management approaches and
acts of disrespect and defiance. Each of the sections impact how the teacher interprets the
students’ behaviors or language or how the student interprets the teacher’s behaviors and
language.
Culture and Education
Culture is the system of social and moral values, communication styles, language, beliefs,
behavioral expectations, cognitive codes, and world views of a group of people. Subconsciously,
culture impacts a teacher’s and learner’s thought patterns, beliefs, and behaviors (Gay, 2018 &
Delgado-Gaitan & Trueba, 1991). Sensoy and DiAngelo (2017) also included laws, customs,
norms, and understandings shared by a group of people sharing time and place in their definition
of culture. The iceberg (Figure 1), created by the youth international exchange organization AFS
Intercultural Programs, Inc. (2010), demonstrated the surface level of culture noticed by society
versus the deep culture that is usually overlooked by society.
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Figure 1 The Iceberg Concept of Culture
(PBS Learning Media, 2021)
Ginsberg (2015), Kuykendall (2004), and Ortiz (2013) concluded that subconsciously our culture
impacts how we think, believe, communicate, behave which impacts how one teaches and learns.
George and Louise Spindler (1994) expressed a need for teachers to self-reflect on their own
cultures and the cultures of their students to understand how they impact the educational
processes of teaching and learning. Boykin (1994) declared that the “cultural fabric” of United
States public schools is essentially of European and middle-class origins. This makes the
dominant cultural expectations of schools European, middle-class cultural norms. Erikson
(2010) concluded that the acquisition, transmission, and invention of education correlates with
culture. Erikson explained the breadth of culture within the individual and society as he stated,
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“In its scope and distribution it is personal, familial, communal, institutional, societal, and
global” (p. 35). All the aforementioned researchers agree that culture impacts education.
Cultural Identities
A teacher’s cultural identities impact how they interpret others actions from cultures
different from their own (Bersh, 2018). Chang (2008) explained cultural identities as “the
culture in people’s minds” (p.21) which resonates with cognitive anthropologists who claim,
“culture consists of cognitive schemas or standards that shape and define people’s social
experiences and interactions with others” (p.21). The core cultural identities identified by Chang
(2008) are race/ethnicity, nationality, language, religion, class, interests, multiple intelligences,
profession, and gender. Urrietta, Jr. (2018) defined cultural identities as “self and collective
understandings of belonging, or memberships to particular groups that share a common
difference and/or shared practices to other identifiable groups or groupings” (p. 19). Urrietta, Sr.
(2013) explained that cultural identities are epistemologies (learned ways of knowing) and
ontologies (being in the world). Through reflection a person can become aware of their
epistemologies and ontologies, and decide if they are conducive to equity when involved in
cross-cultural interations.
Self-reflection and self-awareness are core components of understanding cultural
identities and how they impact one’s interpretations of interactions with others. One must first
acknowledge, accept, and understand your own cultural identities and how they have impacted
your life, before one can process cultures different from oneself (Darling-Hammond &
Bransford, 2005; Gay, 2002; Howard, 2010) . Bersh (2018) conducted a study to explore the
cultural identities of elementary school teachers and how their cultural backgrounds impacted
how they perceived people from different cultures. During this study, elementary school
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teachers examined their culture and cultural identities through writing autobiographies then
having teachers read and gave feedback on one another’s writings. The study found that through
the teacher’s examinations of their culture and cultural identities they identified beliefs and
biases they associated with cultures different from their own. This resulted in positive changes
in the teacher’s perceptions of others from different cultures and promoted an enthusiasm for the
teachers to have their students’ complete autobiographies to understand and digest their histories
and cultural backgrounds.
Bersh (2018) concluded that teacher’s examination of their cultural identities and their
biases towards people of different cultures through autobiography enhanced the teacher’s
culturally responsive competency (CRC), which positively altered their perceptions of people of
different cultures. Many researchers claimed intentionally honing CRC requires teachers’
critical self-reflection, continuous evaluation of attitudes and beliefs about others’ cultures, and
incorporating knowledge of and respect for cultural diversity routinely in your life (Gay, 2010;
Howard, 2003; Fletcher, 2016; Kozleski, 2011; Nieto, 2013; Sobel & Taylor, 2011). This
acknowledges that teacher’s and student’s cultural identities and their explicit and implicit biases
impact the interpretation of verbal and nonverbal actions of people from different cultures.
Implicit Bias
Implicit Bias Defined. Staats (2014), a senior researcher at the Kirwan Institute for the
Study of Race and Ethnicity, defined implicit social cognition or implicit bias as “the
unconscious biases that people are unaware they hold but influence their perceptions, behaviors,
and decision-making” (p. 1) Staats (2014) explained that implicit bias are both positive and
negative associations that get “activated based on characteristics such as race/ethnicity, gender,
age, and religion among others” (p. 7). This culminated in the concept that implicit biases are
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linked to cultural identities through the exposure to direct and indirect messaging while
accumulating life experiences. Center on PBIS (2021) defined implicit bias as unconscious and
automatic thoughts that are based on stereotypes and not a reliable indication of an individual’s
beliefs and values. This study will combine Staats’ (2014) and PBIS’s (2021) definitions and
define implicit bias as the positive and negative unconscious biases that people accumulate based
on past experiences and stereotypes, that are not a reliable indication of an individual’s actual
beliefs or values, but will influence the interpreters’ perceptions, behaviors, and decision-making
pertaining to interactions with people from different cultures. All human beings have implicit
biases; implicit biases take root and spread within an individual’s multiple and intersecting
cultural communities (Greenwald, McGhee, & Schwartz, 1998; Kang & Lane, 2010; and Nosek,
et. al, 2007). Implicit bias is more likely to occur during snap decisions or during decisions that
are more ambiguous.
Skiba and colleagues (2011) conducted a national investigation that collected data
(documented office discipline referrals) from 364 elementary and middle schools. The
investigation could provide no evidence to support that there were higher levels of disruption in
the behavior of Black students. Therefore it could not be concluded that the “disparate rates of
discipline between racial and ethnic groups can be explained by differential behavior histories”
(Skiba, et. al., 2011, p. 104). This finding lends support to the theory that teacher’s implicit
biases towards people of different cultures is a contributing factor to the disproportionality of
office disciplinary referrals for students of different cultures than their own.
Implicit Bias in the Classroom. Teacher’s implicit biases formed through their cultural
identities impact the threat level that students from certain racial backgrounds pose to educators
and this leads to a disproportional discipline response towards students of color (Fenning &
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Rose, 2007; Goff, Jackson, DiLeone, Culotta, & DiTimasso, 2014; Rocque & Paternoster, 2011;
Welch, 2017; Welch and Payne, 2010). Ferguson (2000) attributed a white teacher’s feeling of
being threatened to their implicit biases and perceptions of Black male student’s actions as being
criminal. Teachers also consciously and subconsciously feel driven to heighten surveillance of
or gain control over students of color (Gilliam, Maupin, Reyes, Accavatti, & Shic, 2016). Often
the pairing of the teacher feeling threatened and the increased surveillance and need for control
impact teacher’s decisions on the use of exclusionary types of disciplinary policies and practices
(Skiba et al., 2014).
Ferguson (2000) explained how teachers’ implicit biases impact how they interpret tone
of voice, body language, behavior, and conversational speaking habits differently depending on
the race of the child through narratives in her study of a diverse school. Ferguson (2000) delved
deeper and gave examples of White educators perceiving actions of White, male students as boys
will be boys in a rebellious child-like manner, but perceiving the same behavior from Black,
male students as being criminal and needing harsher disciplinary consequences. Ferguson
(2000) also recorded teachers demanding White, middle-class verbal and nonverbal manners and
etiquette when students communicated with adults and correction or disciplinary consequences
when they were not applied.
Frequently in elementary and early childhood education settings, children are
experiencing a culture different from their home culture for the first time. Research findings
have concluded that culture is experienced on a continuum and each member of a culture decides
which customs, values, and beliefs they hold and to what degree they incorporate them into their
various contexts (Barrera, Kramer, & MacPherson, 2012; Lynch & Hanson, 2011). Children of
color are expected to adapt to white, middle class culture that is the normative culture in
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education system. Friesen, Hanson, and Martin (2015) examined the behaviors of three children
of color who had teachers concerned. The study analyzed the contrast between the home culture
views of the student’s behaviors and the teacher’s and school’s opinions. The study highlighted
the teacher’s implicit biases of each student’s cultural behavior. The first student’s limited selfhelp skills in the early childhood classroom is interpreted as a lack of independence and selfawareness. The behavior at home is interpreted as demonstrating a dependence on caregivers.
The second student’s limited verbal and non-verbal communication with adults is interpreted as
disengagement or trouble with confidence in the classroom. The behavior at home is interpreted
as a demonstration of respect and the family structure of authority. The third child’s experience
is unique in that the family, openly and proudly, explicitly taught their child to speak their mind
and to self-advocate. The teacher interpreted these behaviors as aggressive and disrespectful in
the context of the early childhood classroom. Many schools, to mitigate the impact of teacher’s
implicit biases, adopt school-wide behavior management approaches that incorporate learning
from our behavior mistakes instead of punishment or exclusion.
School-wide Behavior Management Approaches
The two school-wide behavior management approaches adopted by the study site are
Positive Behavioral Interventions and Supports (PBIS) and Responsive Classroom. PBIS is a
multi-tiered approach to behavior management that incorporates research-based practices and
data-driven decision-making. Responsive Classroom is a student-centered approach that
incorporates social and emotional learning and evidence-based practices for behavior
management. Both school-wide behavior management approaches focus on teaching students
desired behaviors using positive reinforcers not punishments. Both PBIS and Responsive
Classroom have components highlighting cultural competency regarding students and have
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shown results diminishing the number of office referrals and increasing academic time in the
classroom.
Positive Behavioral Interventions and Supports
Positive Behavioral Interventions and Supports (PBIS) was initiated through a grant
included in the reauthorization of the Individuals with Disabilities Act of 1997. The legislation,
initiated grant established a national Center on Positive Behavioral Interventions and Supports
that collected and distributed evidence-based practices to support students with behavioral
disorders (Sugai & Simonsen, 2012). The focus of the Center on PBIS has shifted from
evidence-based practices to support only students with behavioral disorders to “the school-wide
behavior support of all students, and an emphasis on implementation practices and systems”
(Sugai & Simonsen, 2012, p. 2). Sugai and Simonsen (2012) explained PBIS as an
implementation framework that was engineered to increase successful academic and behavioral
results for all students using data driven selection, implementation, and progress monitoring of
evidence-based practices while providing resources and systems to advance durable
implementation fidelity.
Forty years of research findings have shown that PBIS decreases problem behaviors in
students, decreases bullying school wide, promotes a more positive school climate for all
students, increases academic achievement in all students (Bradshaw, Koth, Bevans, Ialongo, &
Leaf, 2008; Bradshaw, Koth, Thornton, & Leaf, 2009; Bradshaw, Mitchell, & Leaf, 2010;
Bradshaw, Reinke, Brown, Bevans, & Leaf, 2008; Horner et al., 2009; Horner, Sugai, &
Anderson, 2010; Luiselli, Putnam, & Sunderland, 2002; Muscott, Mann, & LeBrun, 2008; Pas,
Bradshaw, & Mitchell, 2011; Sadler & Sugai, 2009; Simonsen et al., 2011; Simonsen, Fairbanks,
Briesch, Myers, & Sugai, 2008; Waasdorp, Bradshaw, & Leaf, 2012). PBIS implemented as a
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school-wide initiative encompassed a three-tiered framework (universal prevention, targeted
prevention, and intensive, individualized prevention) where decisions on evidence-based
behavior interventions and supports for students are driven by data (Visual 2).

Figure 2 PBIS 3 Tier Visual
(Florence Unified School District, 2014)
Center on Positive Behavioral Interventions and Supports (2021) instructed readers on
the evidence-based three-tiered framework incorporated into PBIS umbrella framework. Tier
one consisted of behavior preventions and supports for all students: school wide positive
academic and behavioral expectations are explicitly taught, whole school and classroom
expectations are consistent, a continuum of procedures for encouraging desired behavior, a
continuum of procedures for discouraging unwanted behaviors, and procedures for developing
home and school relationships. Tier two consisted of students that need more support than tier
one to be successful in the classroom. The student behavior is more sever and often required
small group lessons to learn skills to cope with behaviors. Students in tier two received
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additional assistance with self-regulation and social skills. Tier two also included increased:
adult supervision, focus on possible function of problem behaviors, opportunities for positive
reinforcement, pre-corrections, and access to academic supports. Students in tier 3 have the most
severe behaviors and represent 1-5% of the school population. Tier three students received
functioned-based assessments, wrap-around support, and cultural and contextual fit. To facilitate
the data collection and analysis as well as decision on school-wide and individual student plans
there are tier one, tier two, and tier three faculty teams. Teams include regular education and
special education teachers, behavior specialists, data and analysis personnel, and principals.
Sugai et al. (2000) acknowledged in their findings the challenges of implementing a
school-wide positive behavior support framework with fidelity over time. Schools need to make
the adoption and implementation of the program efficient and relevant with focus on positive
behavior support policies, environments, structures, and practices. Schools need to
simultaneously implement school-wide and individual student systems. Schools will need
specialized personnel as the complexity of the interventions increases as the severeness of the
problem behavior increases per individual student in tier three. Their last finding suggested,
schools need to develop data collection mechanisms to determine if the positive behavior
supports at the school-wide level, classroom level, non-classroom level, and individual student
level have led to improvements for students, their families, and the school (Sugai et al., 2000).
Responsive Classroom
Responsive Classroom (2021) defined is “an evidence-based approach to teaching and
discipline that focuses on engaging academics, positive community, effective management, and
developmental awareness” (Responsive Classroom, 2021)
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Responsive Classroom (2021) is based on six guiding principles:
➢ Teaching social and emotional skills is as important as teaching academic content.
➢ How we teach is as important as what we teach.
➢ Great cognitive growth occurs through social interaction.
➢ How we work together as adults to create a safe, joyful, and inclusive school
environment is as important as our individual contribution or competence.
➢ What we know and believe about our students—individually, culturally,
developmentally—informs our expectations, reactions, and attitudes about those
students.
Partnering with families—knowing them and valuing their contributions—is as
important as knowing the children we teach. (Responsive Classroom, 2021)
Responsive Classroom (2021) incorporates in their elementary school approach four
shared practices and five elementary practices. The four shared practices include interactive
modeling, teacher language, and logical consequences, and interactive learning structures. The
five elementary practices included morning meeting, establishing rules, energizers, quiet time,
and closing circle. The practices that focused on behavior management techniques in the
elementary school library setting are teacher language, logical consequences, establishing rules,
energizers, and quiet time. Teacher language consisted of teachers using consistent language
with students that engaged them in academic and social and emotional learning. Logical
consequence incorporated a learning approach to consequences. The consequence must help
learn from or fix the mistake made by the student. For example, if a student spills their milk at
lunch, they have to clean it up; or if a student is not following hallway line protocols, they have
to practice hallway line protocols at recess until they can do them correctly. Establishing rules as
a community, teachers and students worked together to list expectations for individuals and the

38
Running Head: Understanding Your Cultural Identities
group in the school environment. Energizers are movement breaks for students and quiet time is
a calming time after students are transitioned from one activity to the next.
Responsive Classroom principles and approaches to student behavior management have
improved the school environment for all students. Rimm-Kaufman, Larsen, Curby, Baroody,
Merritt, Abry, Ko, Thomas, and DeCoster (2014) completed a three-year randomized controlled
study, The Responsive Classroom Efficacy Study (RCES). The study participants were 24
elementary schools located in a larger district in a Mid-Atlantic state. The elementary schools
were randomly assigned intervention and comparison groups. The findings determined
Responsive Classroom improved student achievement, improved teacher-student interactions,
and higher quality instruction in mathematics.
Both PBIS (2021) and Responsive Classroom (2021) focused on the success of students
both behaviorally and academically. Each of these approaches to school-wide and individual
behavior management encouraged teachers to use methods of correction that created a learning
experience from a mistaken behavior instead of just a punishment. The PBIS (2021) three-tier
behavior management approach looked at each students’ individual needs as well as how the
student integrates into the school-wide demographics as well. When a student reached the tier
two or tier three levels of intervention, each of their problem behaviors is addressed through
positive behavior tracking sheets and self monitoring tracking sheets that targets a specific
behavior. PBIS (2021) attempted to eliminate discipline disproportionality through positive
behavior management procedures instead of disciplinary office referrals. Responsive Classroom
(2021) implemented logical consequences to eliminate the disproportionality the severeness of
the behavioral consequences given to children of different cultures. The student will practice the
skill they needed to strengthen whether it be standing in line, cleaning up spilled milk,
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organizing their desk, or transitions from their desk to the carpet. Both PBIS (2021) and
Responsive Classroom) have attempted to eliminate discipline decisions that do not match the
problem behavior. The problem behaviors that are targeted in this research are disrespect and
defiance.
Acts of Disrespect and Defiance
Acts of disrespect and defiance are ambiguous in nature and are subjective to
interpretation by those involved in the interaction (Milner & Tenore, 2010). Whether an action
is perceived as disrespectful or defiant may be determined by an individual’s cultural identities.
Ferguson (2000) often referenced how school culture is middle-class, white normative culture.
Therefore the behaviors labeled as acts of disrespect and defiance have been determined by the
dominant culture, white-middle class culture. They have also been enforced and perpetuated
primarily by white, middle-class teachers (Ferguson, 2000; Weinstein, Curran, & TomlinsonClarke, 2003; Howard, 1999; Milner & Tenore, 2010).
Acts of Disrespect
The Center on Positive Behavioral Interventions and Supports (2021) has categorized,
classified, and listed a number of student verbal and non-verbal actions as disrespectful. The
PBIS (2021) current listed actions under the label of disrespectful behavior are:
frequent engagements of confrontation, not following directions when given, frequent
talking back to adults, negative facial expressions, huff and puff and rolls eyes at others,
dismissive, lack of common courtesy, may act as if some people do not exist, poor
attitude, does not think highly of others, often frustrated, always feel they are right,
unwilling to consider others’ ideas and opinions, have no regard for others’ feelings,
well-being, and safety, tell others to be quiet and hush them, destructive of others’
property, take and use others’ things without asking or caring about personal space, or
ignore others (PBIS World, 2021).
Teachers interact with diverse populations that represent many different cultures.
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Teachers also are responsible for the behavior management system that is implemented in their
classroom. Teachers enforce expectations of behavior for the classroom environment, evaluate
and make judgements of behavior choices of people from different cultures, determine which
behavior management techniques and consequences best fit the interaction.
Numerous studies have found that there is a disproportionality of office referrals for
students of color in the area of disrespect (Children’s Defense Fund, 1975; Skiba, Michael,
Nardo, & Peterson, 2002; Skiba, Chung, Trachok, Baker, Sheya, & Hughes, 2014; Fenning &
Rose, 2007; Gilliam, Maupin, Reyes, Accavatti, & Shic, 2016; ) . Skiba, Michael, Nardo, and
Peterson (2002) analyzed 11,001 student disciplinary records and reported from a classroom
level, African American students received more written office referrals for infractions that are
“subjective in interpretation” (p. 317). Disrespectful and defiant behaviors are often categorized
as “subjective in interpretation”. If an African American student comments back, a teacher
might interpret this as being disrespectful, while the student is trying to survive and not lose
social standing with peers. A Latino student jokes with a teacher after being corrected, the
teacher interprets the action as disrespectful or defiant. When in actuality, the student’s family
uses humor to communicate “no hard feelings” after being corrected at home. To alleviate some
confusion of whether an act is disrespectful, the PBIS (2021) list of disrespectful actions will be
used for this study.
Acts of Defiance
The Center on Positive Behavioral Interventions and Supports (2021) has determined a
list of verbal and non-verbal acts of defiance. The PBIS (2021) current listed actions under the
label of defiance include:
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Lash out verbally at others, engage others in arguments and conflict, unwilling to let
issues go or drop them, dislike being told what to do, do the opposite of what told, smile,
cross arms, stomp feet, etc. when refusing to follow directions, become aggressive and
act out when told to do something, only do tasks or activities they like or enjoy, strong
verbal protests, tantrums and melt downs when told to do something, quietly refuse to do
as told, remaining in place and refusing to move, scowl, appear angry, agitated, etc.,
withdrawl (emotionally or physically), challenge the authority of adults, refuse to comply
with adult requests, refuse to follow classroom routines, project blame onto others, denies
the obvious, unable to admit a mistake, poor judgement, difficulty going from point A to
point B, enormous energy and persistence, often plays out scenes of control, may ask the
same question over and over again, prefers to focus with intensity on one task, often have
only a couple of friends they seek to control, and inflexible with their emotions (PBIS
World, 2021).
PBIS and Responsive Classroom in Diverse Settings
PBIS (2021) identified disrespect and defiant behaviors to help determine if an office
referral was deemed necessary. Hoffman, Manthey, Bosco, Khosravi, Steele, and Warren (2008)
concluded that ambiguous situations increase the impact of implicit biases in interpreting
interactions of individuals and subjective decision making. Research concluded when teachers
are involved in interactions where discipline is merited, teacher’s “background experiences and
automatic associations shape his or her interpretation of the scene” (Ogletree, Smith, & Wald,
2012, p. 53).
PBIS (2021) and Responsive Classroom (2021) are school wide behavior management
approaches that incorporated positive behavior management techniques and learning
opportunities to decrease problem behaviors in diverse school communities. Both PBIS (2021)
and Responsive Classroom (2021) incorporated cultural competency in students as an integral
part of decreasing problem behavior. PBIS (2021) has recently begun to promote analyzing the
school-wide collected behavior data to determine if there is disproportionality of office referrals
for students of color. The forty-five year history of research that pertained to the socioeconomic
and racial disproportionality in the disbursement of discipline consequences from teachers is
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extensive (Children’s Defense Fund, 1975; McCarthy & Hoge, 1987; Skiba, Peterson, &
Williams, 1997, Thornton and Trent, 1988; Wu, Pink, Crain, & Moles, 1982; Losen & Gillespie,
2012; Schollenberger, 2015; US Department of Education, 2014). The majority of the research
has been focused on the disproportionality of expulsions and suspensions pertaining to students
of color, but not the disproportionality of minor disciplinary infractions where behavior
consequences are given, in the classroom, by the teacher (Girvan, McIntosh, & Smolkowski,
2019; Skiba, Michael, Nardo, & Peterson, 2002; Skiba, Horner, Chung, Rausch, May, & Tobin,
2011; Skiba, Horner, Chung, Rausch, May, & Tobin, 2011; Skiba, Peterson, Williams, 1997).
This self-study will focus on minor disciplinary infractions and escalated minor disciplinary
infractions that are perceived as disrespect and defiance by the teacher and according to the
established list of disrespectful or defiant behaviors by PBIS World (2021).
Conclusion
Numerous studies have researched the impact of the classroom teacher’s cultural
competency of their students’ various cultures and how to incorporate the students’ cultures into
their curriculum, expectations, and differentiation of classroom assignments to increase
classroom engagement and student success in the classroom environment (Gay, 2001; Gay,
2018; Ferguson, 2000; Friesen, Hanson, & Martin, 2015; Weinstein, Curran, & TomlinsonClarke, 2003; Weinstein, Tomlinson-Clarke, & Curran, 2004; Monroe & Obidah, 2004; Milner
& Tenore, 2010). Both PBIS (2021) and Responsive Classroom (2021) management approaches
advocated for teachers to achieve cultural competency with their student’s cultures. This selfstudy will focus on my culture and cultural identities, as the teacher, and how they impact how I
perceive disrespect and defiance in student’s behavior in contrast to my middle class, white
normative expectation of defiance and disrespect. It changes the focus from being culturally
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competent about the students to being culturally competent about myself. This study will
enlighten how my cultural self-awareness impacts my behavior management technique choices
and student behavioral consequences pertaining to student interactions with perceived disrespect
or defiance.
The literature review explored the connections between culture and education, cultural
identities, implicit bias, and school-wide behavior management approaches and acts of disrespect
and defiance. The reviewed literature also related foundational steps to understanding and
mitigating one’s cultural biases. A teacher must reflect on their own cultural identities and
beliefs, identify implicit personal biases against other cultures, and once biases become explicit
mitigate actions of prejudice and discrimination when interpreting disrespect and defiance during
interactions with students.
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CHAPTER 3: RESEARCH METHODOLOGY
Research Design
Self-Study of Teaching and Teacher Education Practices (S-STTEP) (Pinnegar and
Hamilton, 2009) is the foundational methodological framework for this research study. Pinnegar
and Hamilton (1998) define self-study as,
The study of one’s self, one’s actions, one’s ideas…It is autobiographical, historical,
cultural, and political…it draws on one’s life, but it is more than that. Self-study also
involves a thoughtful look at texts read, experiences had, people known, and ideas
considered. (p. 236)

LaBoskey (2004) identified five characteristics of self-study methodology. According to
LaBoskey (2004) a self-study must be self-initiated and focused, improvement aimed,
interactive, use multiple methods, and must have exemplar-based validation. (LaBoskey, 2004,
p. 817-869) The goal of this study is to explore the relationship between my cultural identities
and how I will interpret interactions with students of different cultures through qualitative data.
As discussed, the study will examine (1) how my cultural identities impact how I interpret
interactions with students in my elementary library classroom concerning disrespect and defiance
(2) how my cultural identities impact my choice of behavior management techniques in
interactions with disrespect and defiance with students of different cultures (3) how my cultural
identities impact the behavior consequences I give to students of different cultures when I have
perceived the intention of defiance and disrespect. Data was collected through the methods of a
culture-gram, autobiographical timeline entries, culture collage, self-reflective independent
journaling, and reflective dialogues with colleagues and collaborative journaling.
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Setting
The self-study was completed at a suburban/ urban elementary school located in Central
Pennsylvania. The student population in the elementary school by ethnicity is the following: 1%
Native, 8% Asian, 33% Black, 22% Latino, 22% White, 14% Multiracial. All students receive
free breakfast and lunch through the government program. The English Language Learner
(ELL) program included eight students (three Spanish speaking, three Nepali speaking, and two
Turkish speaking). Nineteen households reported Nepali as the language spoken in the home
and twenty-three households reported Spanish as the language spoken in the home. The building
serves grades kindergarten through fifth grade. There are three first, second, and third grade
classes and two fourth and fifth grade classes. The average class size ranged from fifteen to
twenty-five students. This brings the total average of students estimated at 260 students. This
self-study was conducted in the library classroom during their elementary library class times.
Students interacted with the elementary school librarian one forty-minute period each five-day
cycle schedule.
Positionality
Since I was the sole participant of this self-study, it was essential to understand my
positionality at the onset. I am currently a White, middle class, college educated, widowed,
female, past foster-parent, and elementary school librarian. My family structure is complicated, I
am a child of divorce in the 1980’s with a revolving door of step-parents and step-siblings.
Often neighbors and family members watched my brother and I, so my single mom could work
her three jobs. I grew up in both rural Western Pennsylvania and in the suburbs of Atlanta.
Three years of my high school experience were in rural Wheeling, West Virginia. I spent four
years of college at Temple University main campus in Philadelphia, PA and one semester
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studying abroad at Temple University in Rome, Italy. I have also lived in the Bible Belt of rural
North Carolina and in rural and suburban areas of Harrisburg.
I grew up economically poor but was raised with middle class values and etiquette. Close
family members have always been faithful Christians and church was consistent in my household
growing up. I am currently an agnostic atheist, but much of my moral code is centered around
Christian moral code. I am college educated. I graduated college with a dual certification in
early childhood education and elementary education. I also have a reading specialist certification
and library media specialist certification with an added graduate certificate in children’s
literature. I have served as a classroom teacher and a specialist teacher. I have twelve years of
experience as a classroom teacher and five years of experience as a librarian in the elementary
school setting. In the past, I have also been a foster parent for placements, respites, and
emergency respites. The training I received through the foster care agency impacted how I
interpret certain behaviors and what attributes to the activation of said behaviors.
The final lens and steppingstone to the beginning of this self-study is that I am a widow
and survivor of trauma and complicated grief. It impacts everything I think, feel, and put into
action. There was a me before my husband died and there was a me after he died. They are not
the same. This trauma and the survivor’s journey I traveled after my husband died, changed my
core being, and it altered how I interact with and help those around me. My drive to understand
others below the surface and make human life easier for those who are in need was built through
these life struggles.
All of my life experiences, my family structures, my living environments, my economic
status, and my traumas take part in forming my cultural identities. Therefore all of these pieces
impacted my self-study because it focused on how my cultural identities impacted my
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interactions with students in my classroom, my choice of behavior management techniques
during interactions with disrespect and defiance, and individual student discipline decisions
concerning disrespect and defiance. All of these components built my positionality and how I
interpreted peoples’ actions, peoples’ communications, and peoples’ intentions.
Methods of Data Collection
The data was collected and placed into three categories: Past cultural background that
formed cultural identities, present reflections on interactions with students, and future actions to
mitigate my founded biases and prejudices when interacting with all students (Table 1).
Table 1
Self-Study Methodologies
Past: Cultural Background
(formed cultural identities)

Autobiographical Timeline
Culture-Gram
Culture Collage

Present: Written Reflections
(interactions with students)

DAE (Describe, Analyze, Evaluate)
Independent Reflective
Journaling
Collaborative and Critical
Dialogue with Colleagues

Field Memos

Future: New Theories and
Actions
(New actions to mitigate
biases.)
Sections of Independent
Reflective Journaling
Sections of Collaborative
Reflective Journaling
Field Memos

Collaborative Reflective
Journaling
Field Memos

Past cultural background data was completed before present written reflections data and
new theories and actions data is initiated. Past cultural background data collection methods
included an autobiographical timeline with a focus on events that led to forming my cultural
identities, culture gram, and a culture collage. Present written reflections and new theories and
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actions data were collected over a four-week period, during students forty-minute library class
period per five-day cycle rotation. Present written reflections data collection methods included
the DAE model of recording and reflecting on a single interaction with reflective journaling
independently focusing on different perspectives, collaborative and critical dialogue with
colleagues and collaborative reflective journaling of reflections and new theories of action. New
theories and actions data collection methods included a final step in the reflection journaling
cycle where all of the personal reflections and the collaborative reflections of colleagues were
used to determine new theories of behavior management techniques to employ if the situation
were to repeat itself.
Past Cultural Background Methods
Past cultural background methods included an autobiographical timeline, culture-gram,
and culture collage. The autobiographical timeline (see Appendix A) included descriptions of
historical moments of my life that impacted the formation of my cultural identities. The culturegram (see Appendix B) included a visual map of my diversity dimensions and primary and
secondary self-identifiers as well as how they have interlinked. The culture collage displayed a
visual representation of the journey and reflection of the link between the diversity dimensions
and primary and secondary self-identifiers, and their connections to behavior management
techniques chosen for use during interactions.
Autobiographical Timeline. The autobiographical timeline served to document my
journey of experiences with discussing race with family, interactions with people from different
cultures, experiences in different living environments (urban, suburban, rural, and traveling
abroad), reactions to and lessons learned from movies, books, interview, and music, and
moments where my own traumatic life experiences effected how I interpreted others’ lives and
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actions. Chang (2008) explained that autobiographical timeline “illuminates the evolution of
your personal life” (p. 72). This autobiographical timeline demonstrated the “evolution” of my
cultural identities through my personal background experiences through a series of personal
narratives. Autobiographical timeline provided data to identify my cultural identities, primary
identifiers, and secondary identifiers through my life experiences.
Culture-Gram. The culture-gram’s purpose according to Chang (2008), is “to see your
present self from multiple perspectives, in terms of social roles you play, people groups you
belong to, diversity criteria by which you indulge yourself, and primary cultural identities that
you give yourself” (p. 97). The culture-gram incorporated self-reflection to collect data of my
cultural identities and group memberships. The first stage of data collection in the culture-gram
was labeling your diversity dimensions. The diversity dimensions (cultural identities) selected
for this study included: nationality, race/ethnicity, gender, class, religion, language, profession,
multiple intelligences, and personal interests. The second stage of data collection was listing my
primary self-identifier within each diversity dimension. For example, primary self-identifier for
profession is teacher. The third stage of data collection was listing my secondary self-identifiers.
For example: secondary self-identifier for teacher is advocate. The final stage of data collection
for the culture-gram was selecting my top influential primary self-identifiers that impacted my
decisions made towards my behavior management techniques and student behavior
consequences in interactions interpreted as disrespectful or defiant.
Culture Collage. The culture collage created a visual display linking my diversity
dimensions, all of the primary self-identifiers linked to those diversity dimensions, all of the
secondary self-identifiers and their impact based on their proximity to the primary selfidentifiers, and the identification of the primary identifiers with the highest influence on my
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decisions. Using various colors of construction paper and markers, I was able to visually layer
how my diversity dimensions and self-identifiers linked to behavior management techniques. In
a study conducted by Anderson-Lain (2017), students assigned a creative multimedia project, a
brief essay, and journal reflections to explore their own cultural identities. This self-study
included a paper collage in replacement of the multimedia project to visually display the journey
of identifying diversity dimensions and how those diversity dimension impacted interpreting
interactions with students and the behavior management techniques that were chosen in
interactions with disrespect and defiance. This self-study also included an autobiographical
timeline, independent reflective journal, and collaborative reflective journal to substitute in for
the brief essay and reflective journal in the previous study. Anderson-Lain’s (2017) Cultural
Identity Forum assignment was created to improve intercultural communication through the selfawareness imperative for “students to explore their ethnocentric thinking, their social and
economic position, and their privilege” (p. 131). I used the culture collage to gain self-awareness
in how my diversity dimensions/ cultural identities that include my middle class/ White/ female/
Christian diversity dimensions/ cultural identities impact how I interpret the behaviors of people
from other cultures and then impact my authoritative reactions to their actions.
Present Written Reflection Methods
Present written reflection methods included DAE (describe, analyze, and evaluate)
components incorporated into the independent reflective journaling (see Appendix C),
collaborative and critical dialogue with colleagues, and collaborative reflective journaling.
Collaborative dialogue with colleagues included discussions with the school behavior specialists
and teachers of color concerning my multiple perspectives and future action independent

51
Running Head: Understanding Your Cultural Identities
reflections. Collaborative reflections from colleagues were recorded in the collaborative
reflection journal.
DAE (Describe, Analyze, Evaluate) Independent Reflective Journaling. The DAE
format of recording reflections were incorporated into the independent reflection journal
structure. All three steps of DAE link to the steps in the Kolb’s reflective learning cycle (Table
2).

Table 2
DAE Link to Kolb's Reflection Cycle
Steps of Reflection

First Step

Second Step

Third Step

Fourth Step

DAE

Describe

Analyze

Evaluate

Evaluate

Concrete
Experience

Reflective
Observation

Abstract
Active
Conceptualization Experimentation

Kolb’s (1984)
reflective learning
cycle

When completing Kolb’s (1984) reflection model, it is essential for the learner to
describe their learning experience/ interaction objectively in great detail. It is crucial that the
learner take the perspective of an outside observer, so they may reflect on their observations
from the various points of view of those involved. The learners then take the reflections from the
different points of view and integrate them into new theories of action that will change and
improve the outcome of future interactions of the same variety. The final stage is to use these
new constructs during present experiences to solve the current problem but also to begin the
Kolb’s cycle of reflection for further improvement.
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Steps for Writing DAE Independent Reflective Journal integrating Kolb’s Cycle.
➢ describe and concrete experience: I recorded an objective account of the library
classroom interaction involving disrespect or defiance in narrative form. I recorded
each account of disrespect and defiance over a four-week period in all fifteen library
classes in the selected elementary school. The classes included grades first through
fifth. Typically, in a first, second, or third grade class, I interacted in one to two acts
of disrespect or defiance that would be recorded in a DAE Independent reflective
journal. Typically, in fourth and fifth grade class, I interacted in two or three acts of
disrespect or defiance that would be recorded in a DAE Independent reflective
journal. I had one class in each grade level three days a week, with an extra second
grade class one day each week.
➢ analyze and reflective observation: I recorded my reflections including multiple
perspectives of the library classroom interaction, in the side panel of the DAE
independent reflective journal entry form. I listed the behavior management
techniques and discipline decisions I employed during the interaction and listed the
student’s tone, mannerisms, behaviors, language, and verbal and nonverbal
communication choices during the interaction. I listed the student behaviors and the
cultural identities associated with the identified behavior. I listed the behavior
management technique and discipline decisions and the cultural identity associated
with them through student behaviors. This step was completed at the end of each
day.
➢ evaluate and abstract conceptualization: I contemplated the multiple perspective
reflections, the conclusions of the links between student behaviors, behavior
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management techniques employed, discipline decisions, and the cultural identities
associated with certain student behaviors and behavior management techniques. I
created and recorded a new plan of action to test the next time a similar interaction
presents itself. This step was completed at the end of each day.
➢ evaluate and active experimentation: I tested out my new plan of action and began
the reflection cycle again. This step occurred when a similar interaction occurs in the
library classroom.
The recorded reflections on the interaction from multiple perspectives, including the
students of different cultures, provided data through the coding process to gain understanding of
how my cultural identities impact how I interpret interactions with students in my elementary
library classroom concerning disrespect and defiance, how my cultural identities impact my
choice of behavior management techniques in interactions with disrespect and defiance and how
my cultural identities impact my individual student discipline decisions. Pinnegar and Hamilton
(2009) concluded, “Construction and interpretation of present moments provide a venue for SSTTEP researchers to uncover and utilize our tacit or personal practical knowledge and use it to
understand and alter our practice to improve it” (p. 24). The final step of the DAE is to reflect
and evaluate independently the decisions made during the interactions, create new theories of
action to improve the outcome of similar reoccurrences. This final step of reflecting and
evaluating links to the third step of Kolb’s (1984) reflective learning cycle abstract
conceptualization. The DAE served to record the initial reflections, interpretations, and
understandings of the interaction of perceived disrespect and defiance with a student. The
sections of reflection in the DAE are considered to be part of the independent reflective
journaling method within this study. Pinnegar and Hamilton (2009) explained a part of being a
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S-STTEP researcher as “capturing (e.g., through field notes, videotaping, and reflection)
moments allows us to access to multiple layers of our experience as we identify the pasts that are
resident in the present as we capture an account of it” (p. 23-24).
Collaborative and Critical Dialogue and Journaling with Colleagues. Collaborative
and critical dialogue with colleagues served to reflect, reframe, analyze, critique my
interpretations of the interactions, my thoughts, feelings, and reactions to the students’ behaviors,
my behavior management decisions, and my behavior consequence choices during these
interactions with perceived disrespect and defiance (Pinnegar & Hamilton, 2009). Pinnegar and
Hamilton (2009) explain why collaboration and dialogue are components of the S-STTEP
methodology, “Dialogue provides rigor for understandings because the ideas that emerge are
strengthened, supported, transformed, and energized” (p. 88). They also concluded, “the power
of dialogue is establishing assertions for action and understanding and providing researchers the
authority to insist on the authenticity, coherence, and trustworthiness of what they have come to
understand about their experience through this process” (p. 88). I selected the behavior specialist
for the building as a collaborative and critical colleague because of her education to analyze both
teacher and student behavior within an interaction, her familiarity with the students, and her
knowledge of new preventative and reactive behavioral techniques to recommend. I approached
the three teachers of color within my building to assist with my study by being collaborative and
critical colleagues. All three were able to commit their time to meet weekly. All three teachers
of color had different experiences during their schooling, have taught in different districts in
different grade levels, and are varied in age generationally. This allowed for varying
perspectives from the teachers, especially when conferenced individually.
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The behavior specialist for the school building and three teacher colleagues of color
discussed with me alternatives to my perspectives and elaborated on the possibilities that I have
not interpreted given my limitations with my cultural identities. The behavior specialist and
teacher colleagues of color analyzed and critiqued my chosen behavior management techniques
and my reflections on future theories of action. A completed record of all the reflections and
suggestions stated by the behavior specialist and teacher colleagues of color was recorded in the
collaborative reflection section of my reflective journal.
I engaged in an internal dialogue, as defined by Pinnegar and Hamilton (2009), with the
authors of texts on biases and texts informing about cultural competency and humility in the
classroom (Appendix D). These texts were read by me independently from the end of the second
week of data collection and continued after the completion of data collection. Text reading
began at the end of the second week of data collection because patterns started to emerge during
the initial coding of students’ race. Texts were continued to be read after data collection was
completed to delve deeper into the topics of race and gender biases and intercultural
communication. I recorded my reflections and the evolution of changes in my thoughts, feelings,
reactions, and perceptions of my interactions with people of different cultures as well as my
changes in perceptions of my cultural identities and how they impact my life and how I
perceived the world within my collaborative reflective journal section.
Field Memos. Field memos recorded my reflections and thought processes through
analyzing the data collected through culture-gram and autobiographical timeline and then
through the DAE independent reflective journal and collaborative reflective journal. Field
memos were recorded and made visible to the reader the data and the coding methods for
determining findings from the data. Field memos also made visible the connections between the
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data, the findings, and the interpretations (LaBoskey, 2004). Rich descriptions in your field
memos increased transparency in the reflective thought process during data analysis,
interpretations, coding, and discoveries.
Future New Theories and Actions Methods
Future new theories and actions methods included reflective journaling in both the
independent journaling section and the collaborative journaling section. The independent
reflective journaling involved written accounts of my new theories of action and listed reasons
why I believed it is a better option based on texts read, reactions of students to the previous
behavior management techniques, and looked at the multiple perspectives of all participants in
the interaction. The collaborative reflective journaling involved written statements of the
reflections of the behavior specialist and teacher colleagues of color when discussing my new
theories of action in our group dialogues. The collaborative journaling section also listed new
theories of action that were formed and evaluated through the discussions with colleagues.
Independent Reflective Journaling of New Theories of Action. Independent
Reflective Journaling of New Theories of Action served to provide data of the reflections of the
researcher recording their experience, texts read, and their personal reflections of the interaction
with the student from multiple perspectives. The data of the reflections provided demonstrated
my transformation process in the context of how understanding my cultural identities impacted
my behavior management techniques and behavior consequences with students from different
cultures. Independent reflections included the original reactions and reflections about the initial
interaction: which behavior management techniques were successful and which ones needed to
be altered or replaced in the next similar interaction, my interpretation of the interactions from
multiple perspectives, my new interpretations of the interaction with the student based on new
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experiences, new readings from texts, and further reflection about what effects my cultural
identities brought into the situation of disrespect and defiance had on my interaction depending
on the student’s culture.
Collaborative Reflective Journaling of New Theories of Action. Collaborative
Reflective Journaling of New Theories of Action served to record the collaborative and critical
dialogue between myself, the behavior specialist, and two colleagues of color. The collaborative
and critical dialogue focused on analyzing and evaluating my independent reflective journaling
regarding the interpretations of the interaction, my reflections on the multiple perspectives of the
participants in the interaction, my reflections on my chosen behavior management techniques
and their successes and failures, and my new theories of action and their possible outcomes. My
colleagues brought multiple perspectives of their own to the discussion, which increased the
rigor and validity of both the independent and collaborative reflections. Pinnegar and Hamilton
(2009) concluded that during the elements of dialogue (inquiry, reflection, critique, evidence, or
response) the conversation brings forth knowledge through “processes of mediation, agreement,
and disagreement, common and different understandings are explored, shaped, expanded,
refined, transformed, abandoned, and established” (p. 90).
DAE independent reflective journal entries were completed at the end of each day for
each interaction where perceived disrespect and defiance occurred, according to PBIS (2021)
acts of disrespect and defiance. At the end of each week, DAE independent reflective journal
entries were coded for patterns of my reflections and actions within the entries. After completion
of my independent reflections, I met with my colleagues of color and the behavior specialist for
them to critique my reflections and actions from different perspectives and record them in my
collaborative reflective journal. This was completed over a four-week period. At the end of the
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fourth week, I coded the data collected in the collaborative reflective journal entries as well as
looking for changes in decisions of behavior management techniques and behavior consequence
decisions. Data analysis and conclusions were recorded throughout the self-study using detailed
field memos. Next, is a visual of the self-study data collection timeline (Table 3).
Table 3
Data Collection Schedule
Cycle Day 1
Week 1

Culture-Gram

Cycle Day 4
Autobiographical
Timeline
Culture Collage

Week 2

Week 3

Week 4

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

Cycle Day 5
Autobiographical
Timeline
Culture Collage
DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling
Coding the DAE
Independent
Reflective Journal
data for that week.
Field Memos
DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling
Coding the DAE
Independent
Reflective Journal
data for that week.
Field Memos
DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling
Coding the DAE
Independent
Reflective Journal
data for that week.
Field Memos

Collaborative Dialogue
Coding Culture-Gram, Culture
Collage, and Autobiographical
Timeline
Field Memos
Collaborative and Critical
Dialogue with Colleagues
Collaborative Reflective
Journaling

Collaborative and Critical
Dialogue with Colleagues
Collaborative Reflective
Journaling + text reading and
reflections

Collaborative and Critical
Dialogue with Colleagues
Collaborative Reflective
Journaling + text reading and
reflections
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Week 5

After Week 5

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling

DAE (Describe,
Analyze, Evaluate)
Independent
Reflective
Journaling
Coding the DAE
Independent
Reflective Journal
data for that week.
Field Memos

Data analysis and
conclusions
Field Memos

Data analysis and
conclusions
Field Memos

Data analysis and
conclusions
Field Memos

Collaborative and Critical
Dialogue with Colleagues
Collaborative Reflective
Journaling + text reading and
reflections
Coding the Collaborative and
Critical Dialogue with
Colleagues and Collaborative
Reflective Journaling
Field Memos
Data analysis and conclusions
Field Memos

Data Analysis
Coding Rounds Process and Presentation
I selected a S-STTEP research self-study methodology to participate in independent and
collaborative reflection, critical inquiry, and collaborative reflective dialogue to identify how my
cultural identities were formed and how my cultural identities impact my chosen behavior
management techniques in interactions with perceived disrespect or defiance with students from
different cultures and the behavior consequences given in these encounters. After completion of
data collection, I prepared each data set for coding analysis by making photocopies of the
autobiographical timeline entries, original independent reflective journal entries including the
DAE account of the initial interaction, and collaborative reflective journal entries. I organized
the autobiographical timeline, independent reflective journal entries, and collaborative reflective
journal entries chronologically by date. I photographed my culture-gram and culture collage
throughout the process as parts will be added or altered and I chronicled the photographs by date.
I engaged in two rounds of coding with the three categories of methods: 1) past: cultural
background; 2) present: written reflections; and 3) future: new theories and actions.
I engaged in four coding processes: pattern coding, looking for themes, descriptive
coding, and In Vivo coding to analyze the data collected searching for themes related to the
intersections of cultural identities and interpretations of interactions with students, cultural
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identities and choice of behavior management techniques, and cultural identities and
consequences given to students in interactions with perceived disrespect and defiance. Written
reflections data required an additional type of coding than past: cultural backgrounds data
because of coding actual words said and not only images or stories recorded (Table 4).
Table 4
Coding Rounds Description
Past: Cultural Backgrounds
& Written Reflections

First Round of Coding

Second Round of
Coding

Autobiographical Timeline
Culture-gram
Culture Collage

Pattern Coding
Looking for Themes
Descriptive Coding

Descriptive Coding
Organized by Themes

Independent
Reflections

Pattern Coding
Looking for Themes
Descriptive Coding
In Vivo Coding
Pattern Coding
Looking for Themes
Descriptive Coding
In Vivo Coding

Pattern Coding and
In Vivo Coding Organized by
Themes

Collaborative
Reflections

Pattern Coding and
In Vivo Coding Organized by
Themes

Autobiographical timeline, culture-gram, and culture collage data were coded
immediately after completion, then were coded routinely as data was added throughout the study.
The autobiographical timeline, culture-gram, and culture collage were coded before the
collection of the independent and collaborative reflective journal data. Their coding identified
my cultural identities and my primary and secondary identifiers and began my analysis of how
my cultural identities impacted how I interpreted interactions with students from different
cultures. The coding of the autobiographical timeline and culture-gram identified implicit biases
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I have formed for different cultures and the experiences that started their formation. Field
memos were recorded throughout the coding process of all methods.
Independent reflective journal entry data was collected after each student interaction
where disrespect and defiance were perceived by myself, the teacher. Independent reflective
journal entry data was collected during all first through fifth grade library classes at the selected
elementary school. At the end of each week of Independent reflective journal entries, I
completed two rounds of coding to identify patterns, phrases of words, and themes that link my
cultural identities to biased interpretations of the interactions that include disrespect and defiance
in the library classroom, identify the cultural identity associated with the biases that linked to my
reactions and behavior management techniques based on those interpretations, and how my
actions and cultural identities led to student reactions of disrespect and defiance. I also coded for
the power dynamics, behavior, social norms, and linguistic patterns I brought into the interaction
being a white, middle class, woman and the code-switching strength and weaknesses of students
of color. The patterns and themes that emerged from the independent reflective journal data
were supported and verified by the descriptive and in vivo rounds of coding and validated
through the collaborative reflection dialogue and journal data.
The collaborative reflection dialogue meetings were attended weekly, after the coding of
the independent reflection journal. All collaborative reflection discussion for each individual
interaction with students involving disrespect and defiance were recorded in the collaborative
reflection journal. The collaborative reflection journals were coded after the collaborative
reflection dialogue meetings and before the independent reflection journal data collection for the
following week.
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Credibility and Validity
Field memos provided evidence of the connections between the data, the findings, and
the interpretations through the coding process (LaBoskey, 2004). Pinnegar and Hamilton (2009)
explained that the self-study researcher’s trustworthiness (credibility) is dependent on their
“authority of experience and evidence represented in the analytic and interpretive process” (p.
156). Additionally, Pinnegar Pinnegar and Hamilton (2009) described how readers of the SSTTEP research “must be able to see the ways in which the researcher moves from data
collection to data analysis to data interpretation and back again and make the link between that
collection- analysis- interpretation” (p. 156). Triangulation of qualitative data sources
(autobiographical timeline, culture-gram, independent reflection journal, collaborative reflective
journal, and field memos) increased validity and credibility. Collaborating with critical friends
to confirm my personal reflections and interpretations of student behaviors of different cultures
increased credibility through having an outsider critique my reflections and interpretations with
an objective alternate perspective. The structure of initial objective reflections, reflections from
multiple perspectives, and collaborative reflections including colleagues as well as texts ingrains
time to distance myself from the qualitative data between steps of reflection increased
trustworthiness within the self-study. There was also time built in between rounds of coding, so
that distance was established for the trustworthiness of the interpretations and themes developed
throughout the data analysis process.
Security
All DAE Independent reflective journaling, and field notes of reflective dialogues with
the behavior specialist and colleagues were kept locked in a safe the identities were kept
anonymous with no use of any identifiers. Information will be kept for seven years and then
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deleted from the drives. In all field notes student’s names were replaced with pseudonyms.
Collaborative reflective journal entries did not include the teacher’s or behavior specialist names,
just their reflective thoughts.
Significance
The significance of this study was in better understanding the relationship between a
teacher’s personal cultural identities and the behavior management techniques they employ and
the individual discipline decisions they assign. If a link was better understood, then one can
further study how to develop coping mechanisms to combat the explicit and implicit biases that
impact teacher’s choices in behavior management techniques and discipline decisions when
encountering student interactions involving disrespect and defiance. If I managed to mitigate the
influence of personal cultural identities on behavior management technique choices and
discipline decisions, I also could also mitigate the disproportionality of harsher discipline
decisions towards students of cultures different from their teachers.
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CHAPTER 4: RESULTS
Introduction
I walk into my library every morning with hopes to build relationships with students,
participate in reciprocal learning experiences, and help guide students into becoming their best
selves. Academic standards are essential, but guiding children in developing their sense of self
and sense of community are my primary goals. My students are diverse in race, family
dynamics, class, religion, nationality, and language. Many students also have traumatic
background experiences ranging from consistent parental fighting to physical violence. I have
participated in several professional development trainings about understanding my student’s
different cultures to increase success in building relationships. These trainings often include
understanding differences in verbal and non-verbal communication, differences in family
dynamics, and differences in language, customs, and manners.
As an educator, I have participated in many professional development opportunities to
advance my knowledge about elementary school library curriculum, Google classroom, PBIS,
teaching diverse student populations, and Responsive Classroom. I also have an undergraduate
degree in both elementary and early childhood education, a masters of education with a reading
specialist certification, a graduate certificate in children’s literature, and have almost completed
an education doctoral program with a focus on social justice initiatives. I have participated in
numerous book clubs enlightening me about the various experiences of different cultures in
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America. I am quintessentially a well-trained, middle-class, White educator prepared with
knowledge for teaching a diverse population.
Except, during the process of me gaining this knowledge about teaching and
understanding my student’s backgrounds to help interpret each other, one critical piece of the
training was lacking. I was taught to reflect on myself as an educator, but I was not trained to
purposely examine all the parts of myself that make me human. As teachers, when we enter our
learning spaces, we do not leave our humanity at the door. Upon our arrival, we do not remove
our background experiences and cultural identities like a coat.
As humans, we interpret every interaction we have with our students through the lenses
of our multiple cultural identities (Collier, 2009). My self-study was developed to explore the
impact of my cultural identities on interpreting and handling interactions with students
concerning disrespect and defiance in my library classroom.
Three research questions guided this study:
How do my cultural identities impact how I interpret interactions with students in my library
classroom concerning disrespect and defiance?
a. How do my cultural identities impact my choice of behavior management techniques in
interactions with disrespect and defiance?
b. How do my cultural identities impact my individual student discipline decisions
concerning disrespect and defiance?
First, I am going to share my life experiences that built my cultural identities. I will tell
my story using personal narratives from my past through the completion of the
autobiographical timeline, “written text giving an account of an event/action or series of
events/actions, chronologically connected” (Czarniawska, 2004, p. 17). Italics will be used
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in the culture gram and autobiographical timeline sections to indicate pieces of data extracted
from the personal narrative entries. Narrative research in education (Clandinin et al., 2006;
Czarniawska, 1997; Polkinghorne, 1988) is known as the study of experience in story form.
Olesen (1997), a sociologist, reflected and explained how self-reflection to cultivate
understanding requires a vulnerability within the researcher. Understanding my cultural
identities will shine light on my biases. James Baldwin explained, “Not everything that is
faced can be changed. But nothing can be changed until it is faced” (Baldwin, 1962, p.
BR38).

Culture Gram and Autobiographical Timeline
The formation of cultural identities occurs throughout an individual’s lifetime. It includes
life moments of the past and the present forged together to influence the current way one
interprets the world. The fluidity of one’s cultural identities depends on the mindset and life
experiences of the individual. During this self-study, the methods of a culture gram and
autobiographical timeline were simultaneously completed to understand the formation of my
cultural identities through my life experiences from the distant and near past.
As I constructed the culture gram, I relied on the nine cultural identities selected by Chang
(2016). When labeling self-identifiers, I selected a word that I perceived described me accurately
at the time of the culture gram’s completion. The secondary identifiers were chosen to expand
upon the description of me as a human within the given cultural identities. In order to explore
how my cultural identities impact my interpretation of interactions with my students concerning
disrespect and defiance, I also needed to reflect and record various background experiences that
formed each cultural identity culminating into my autobiographical timeline.
This self-study initially explored the impact of nine cultural identities on my
interpretation of interactions with students concerning disrespect and defiance. The original nine
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selected cultural identities were: race, class, gender, profession, religion, language, multiple
intelligences, personal interests, and nationality (Chang, 2016). Through the process of the selfstudy, two additional cultural identities were included on the culture gram: trauma and family.
Chang (2016) explains that the cultural identities or diversity dimensions “are reserved for
categories corresponding to multiple realms of life” (p. 97). The trauma and family dynamics
that have occurred during my lifetime have infiltrated and effected other realms of my life and
therefore qualify to be additions on the culture gram. Chang (2016) also insisted, “by stretching
your thoughts, you may discover hidden treasures about yourself” (p. 98) when instructing;
selecting more cultural identities provides more opportunities for enlightenment. My initial
inclinations noted that race, class, and gender would be the most impactful cultural identities on
my perceptions of student’s behavior in interactions concerning disrespect or defiance. I also
noted that the cultural identity of profession would dominantly impact my behavior management
technique choices in managing interactions with students involving disrespect and defiance.
Lastly, I noted race, class, gender, and profession would impact the discipline decisions I made
in interactions concerning disrespect and defiance. The completion of the culture gram
(Appendix E) highlighted my primary and secondary identifiers for each cultural identity.
Through coding my autobiographical timeline entries, the themes of whiteness (Reading
White Fragility and realizing “how my race impacted the experiences that I have had and how
my Whiteness impacts those around me as I am interacting with them”.), advocacy (Advocating
for people of color with my family and local community by stating when something said is not
okay. Advocating for LGBTQ? through the LAMDA organization in college)., middle class
etiquette and manners (Having my mother and grandmother teach my brother and I how to sit
and act at the table, the right kinds of play during different events, and what was proper
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conversation and body language with different audiences.), and the scaffolding of support and
instruction through the Presbyterian church (Building a sense of community through class talks,
small group redirection, and one-on-one talks.) all had a major impact on my interpretation of
disrespect and defiance in interactions with a diverse student population. There was also
evidence of gender bias within the descriptions of the relationships that I have with both boys
and girls. Boys: We have mutual respect and talk. Girls: Rocky, Good one-on-one but not in a
group.
Race
When completing the race cultural identity portion of the culture gram, I listed White as
the primary identifier. Taking into account previous readings and life experiences, I listed
dominant culture, disconnected/ culture blindness, and privileged as the secondary identifiers.
As I grew up, I was culture blind in the essence of not understanding that I had a race culture. I
was constantly jealous of people in other cultures because they had somewhere they belonged
and were understood. I spent many years of my childhood, adolescence, and young adulthood
being an advocate for people of other races, abilities, classes, and sexualities conflicting with
most White people in my various communities and families. I would go to dinner at my
grandparents and fight with my Papaw over his racist comments about any person of color
featured on the news. I constantly expressed to him, “Do not use the N* word as a label for
African Americans”, “not all African Americans commit crimes” when the news was a criminal
case. “Affirmative Action is so African Americans have a fair chance, not a freebie” “They are
not taking a job from a White person who has better qualifications”.
At my high school in rural West Virginia, I advocated for minority students, and it often
found me on the outskirts of the dominant, White, rural culture. Our school population had
approximately twenty-five students of color out of two thousand students. During my senior
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year, the racial tension escalated which led the administration to eliminate the privilege of
keeping hunting rifles in automobiles on school campus. Administration feared physical
violence towards our students of color by our White students. I experience firsthand when words
and thoughts could turn into physical violence and harm toward a minority population. High
school only cemented the perception in my mind that I did not connect with or exemplify the
White people around me, therefore I must be something other, which perpetuated into a
disassociation from White culture causing Cultural Blindness within myself. My thoughts and
thought patterns were often not understood. My passion for humanity and wanting everyone to
be successful and happy was considered way left liberal and known not to be the same as my
family or the people in the communities That I lived most of the time. Maybe because I have
spent most of my life fighting the influence of those in my culture and family have tried to have
on me, I will never feel I belong.
It was not until I read White Fragility by DiAngelo (2018), 20 years later, that I learned
and accepted that an additional cause of my culture blindness was White culture being the
dominant culture of American society. DiAngelo (2018) guided me to understand that my
Whiteness is brought into every interaction I have in life. My Whiteness often had given me
privileges that I had not yet realized, but it also impacted my interactions with others in both
positive and negative ways. I now understand I am White. I am a member of the dominant
culture and no matter if I choose it or not and I get all the privileges of being a member of the
dominant culture whether I solicit them or not. I also began to explore the impact my Whiteness
has on my interactions with people from various cultures with cultural humility.
A major part of understanding others is interpreting verbal and non-verbal
communication. The majority of my childhood and adolescence was spent around White
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families, in predominantly White schools, in predominantly White neighborhoods, and observing
and participating in the dominant White society. My fundamental norms of verbal and nonverbal communication are based in White culture. Many times what I thought was a polite way
of naming something or a nationality of people, I was educated was actually derogatory or
racist. For example, Oriental for Asian people and African American for all Black people. As I
have now observed verbal and non-verbal communication from people of various cultures, I
inherently compare and contrast their communication styles to White culture. It is also of note
that White culture communication styles are considered the standard in the judicial, medical,
financial, and educational systems in America. Meaning, alternative communication styles are
considered less cultured and even disrespectful by some in various situations (Jackson, 2020).
Language
When completing the language cultural identity portion of the culture gram, I listed
English as the primary identifier. Through reflecting upon the languages that I currently use the
most frequently, I listed educational, differentiated language for economic classes, and doctoral
education level language. English is my native language. It is the dominant language in my
daily life, my work setting, and my educational settings. I understand and speak a few phrases in
Spanish that help with ELL students in the classroom. I have learned through my exposures to
different cultures how some of the language I was taught was respectful growing up is
derogatory or racist to people of various cultures. My growth mindset has permitted me to take
that information in and change the words I choose in the future.
The language experience that impacted me the most in the past five years, was sitting in
my first doctoral class. I understood maybe one in five words, but even the words I understood
had multiple meanings and the meaning I understood was irrelevant. I sat in my seat feeling
confused, overwhelmed, and dumb. I did not comprehend a single concept, but the words were
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fired at me quickly and powerfully. I knew the words were essential to me understanding the
concept of the lesson and the future work I would need to accomplish, but that did not help me
understand them at all. As I sat there, a thought occurred to me. This is what my ELL students
feel every school day for hours. I developed empathy for their everyday experience in the
classroom. Previously, I had viewed their experience through the cultural identity of a speaker
of the dominant language of the culture. Understanding the nuances of verbal and non-verbal
communication of the dominate culture is often taken for granted by members of the dominant
culture (DiAngelo, 2018).
The nuances of language between economic classes of people are beneficial to learn
when working with diverse populations. Growing up, I was privileged to have experiences with
upper class, middle class, and poor communities. I observed how to adapt my language in
various social and educational settings discussing diverse topics of interest. Language for at
home: Mom can I have some please? Language at an upper-class event: Excuse me Mom, could
I please have some dessert? I ultimately learned that to successfully navigate all the systems of a
community, one needs to learn the language, mannerisms, etiquette, and routines of the dominant
culture of that community.
Gender
When completing the gender cultural identity portion of the culture gram, I listed Female
as my primary identifier. The strongest of my secondary identifiers listed is mothering.
Protective and loyal are secondary identifiers for gender that were selected because of their
absence in my life experiences. I was born with a strong mothering instinct. I knew from an
early age I wanted to have kids and I wanted to work with children. Babysitting for two regular
families in middle school. Working the church nursery.
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My own mother ingrained in us that we were her number one priority and everything she
did was for us. Working three jobs and inviting my uncles to live with us to move to a better
neighborhood. It takes a village to allow kids to participate in afterschool activities like sports
or Girl Scouts. My mother was raised in a middle-class Christian household. Papaw was a steel
mill worker and Grandma was a Registered Nurse. Mom grew up in a four-bedroom house in
town. Her mothering techniques often involved talking through your choices with the added
guilt of there being an angel and devil on your shoulder. Played ding-dong ditch and got the
long talk of right and wrong and did I listen to the angel or the devil that day. Then I had to go
around to every house and apologize for my rudeness. Additional talk of her disappointment in
our actions and how we should feel disappointed in ourselves magnified the feelings of guilt.
My brother and I were also raised to follow the Golden Rule. Treat others the way you
would want to be treated. My mother always exemplified putting others before yourself and
taking responsibility for all your actions. My mother was taught growing up that the woman put
others’ needs and wants before their own. My mother was often late arriving home because she
was asked to complete extra work in the office. My mother and I moved to take care of my
grandparents so my uncles would not be inconvenienced. She was told that as a female you do
as your told and you do not complain or show defiance. Her loyalty was shown by protecting
and caring for those around her, but often it excluded me. This was partially my fault. As a
child, I was exceptionally talented at masking my needs and assisting in making sure everything
was running efficiently and calmly. To survive, I learned other family’s cultures to be accepted
and left through multiple marriages and divorces. My benign emotional abandonment is a
biproduct of my own skill of adapting or code-switching to ever-changing environments and
cultures.
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Throughout my lifetime, women have not proven to be loyal or trustworthy and it has
impacted my interpretation of interactions with female adults as well as students. In high school,
a girl was going to fight me over trying to be with her boyfriend when she did not even know me
as a person. Young adult women upon meeting them, declared as a group that I was trying to
steal their significant others the same night I met them. This same group of women months later
took private information I shared with them and spread it around a party. Past female friends
participated in our friendship when it was convenient for them, but when their schedule filled up
or they got a significant other it waned. My own mother chose her controlling and manipulative
significant other over me. I believe that these experiences with girls and women have
significantly affected the lens in which I view the relationships I build with female students. I
am protective of my students, but I do question the loyalty of my female students. Female
student relationship descriptions: rocky in a group, good one-on-one, back and forth relationship
depending on her day and mindset.
Class
When completing the class cultural identity portion of the culture gram, I listed middle
class as the primary identifier. My secondary identifiers expand on my experiences within the
economic class structures of society. My grandmother was a nurse and my Papaw was a steel
mill worker. My Great-grandmother was a teacher and then a principal at my mother’s
elementary school. My mother was raised with middle class mannerisms and verbal and nonverbal communication patterns. We were raised with middle class expectations, mannerisms,
etiquette, and communication patterns. My brother and I were raised poor economically and it
impacted more of how we view the importance of community. I feel a sense of community
serving turkey dinners to others at the church. Neighbors giving my brother and I jobs of
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moving wood to keep us occupied until my mom got home. Working at the bait shop up the street
from dad’s house for Doritos while he was at work all day during the summer.
Growing up poor but being raised with middle class manners and values by a parent that
was raised middle class, gave me a foundation of presenting as middle class. We were raised
with middle class expectations concerning career, housing, and education. Throughout my
childhood and adolescence my mother was a single parent, and we were a paycheck-to-paycheck
household with the support of having my uncles live with us to afford a decent neighborhood.
During my elementary years, my mother moved us three times within a five-mile radius because
the neighborhood was a step up economically from the previous one. My brother and I still
attended the same elementary school for all three moves.
Neighbors, uncles, aunts, grandparents, and family friends all contributed to raising my
brother and I. Neighbors keeping an eye on us afterschool. Aunts taking us out for fun days to
Chuck E. Cheese or an arcade. Grandparents letting us sleep on the floor of the beach rental so
that we could have that vacation experience. Family friends taking us to the public pool or
soccer practice when my mom or dad was at work. My mother would say, “It takes a village to
raise kids”. My father paid little in child support and had custody of my brother and I for one
holiday break and all of summer break. He worked in a steel mill on a rotating shift schedule.
The amount of time we spent with him per week depended on the shift he was working and his
sleep schedule for that shift. Our neighbors and stepfamily members would check in on my
brother and I when needed.
My mother was the secretary for the two owners of a successful construction company in
Atlanta, Georgia. One of her bosses frequently invited us to his country club with his wife for
dinner. We were dressed in proper attire for the “fancy” dining room and lectured about the
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different expectations for behavior and exceptional manners to be used at such a “nice”
restaurant. My mother firmly stated to us that our actions and behavior would impact our hosts
reputation and it was imperative that we leave a good impression with our manners and etiquette.
The same boss would also allow us, as children, to attend business holiday parties at his house
yearly with similar behavior expectations and holiday dresses for me and suits for my brother.
This boss also understanding my mother’s economic situation offered her side work of
cleaning the office buildings every weekend, managing office moves, and housesitting. My
brother and I were present for all of the extra work, because she was a single mother. We helped
when we could. I would take copies from the trash and hide them under my bed because I
thought they were valuable. My brother and I would race using office chairs. I would inspect
people’s cubicles and form stories in my head about what they were like in real life. My mother
also sold products as a part time job at the time to make extra money to pay bills. She received
some food from government sources and also played bar games for extra cash in the 80’s. My
mother exemplified working hard and taking opportunities to not only keep our station in life but
also to yearn and strive for better.
My freshman year of college, I got to live a middle-class lifestyle and only had to worry
about academics. My free time was my own to socialize, join advocate groups, and begin the
journey to self-actualization. I entrenched myself in the LGBTQ community. Learning words
are lovely, organization and action are what actually change society. It is amazing how much I
could do and learn when I was given the time to experience the different cultures around me and
reflect upon my thoughts. I felt confused, dumb, sheltered, and embarrassed that I didn’t know
more about Black culture. Sophomore year through senior year of college, I worked thirty-two
hours a week and went to school fulltime during the school year. During the summer, I worked
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almost forty hours a week at a supercenter and forty hours a week at a daycare. I was working
eighty hours a week total, saving money to pay for my college tuition or I would not have been
able to return. My mother taught me through example that to get anything in life, you need to
work hard. My father also promoted having a strong work ethic as a character trait. If I needed
another job to pay for something, then I picked up another job. Working at daycares, Wal-Mart,
and restaurants through college, all full time. No job is too good for me, and I should do it to
the best of my ability because it reflects upon me.
I grew up in a single mom household and my father paid very little child support. Every
month the bills barely got paid and if anything went wrong, my mom borrowed my saved
birthday and Christmas money. I did acquire certain behaviors and character traits from growing
up economically poor. Community is essential, help others when you can, be creative in
occupying your time and solving problems, know your free resources, leftovers are delicious are
all lessons learned with my mother. Even though we were raised poor economically, our mother
was raised middle class by her parents and grandmother. My grandmother was a nurse, and my
Papaw was a steel mill worker. My Great-grandmother was a teacher and then a principal at my
mother’s elementary school. My mother was raised with middle class mannerisms and verbal
and non-verbal communication patterns. Girls are seen and not heard. You dressed nice for
dinner and company. The table is always set for dinner, no elbows on the table, use the correct
forks and spoons for each dish, one does not interrupt when the adults are talking, and when
asked questions one answers positively and politely. As a guest you are agreeable and low
maintenance. We were raised with those same expectations, mannerisms, etiquette, and
communication patterns.
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Experiencing various groups from diverse economical classes has created a fluidity in my
own mannerisms and verbal and non-verbal communication style in different situations. Which
demonstrates that I have an appreciation for and understanding of communication styles and
mannerisms within various economic classes. It has placed a resentment in my thoughts towards
those that look down upon others because of their status economically, socially, and
educationally. It has created biased reactions in me, to all ages of people that speak with
entitlement. Entitlement conflicts with my foundational belief of community based in my
religion and class cultural identities. Entitlement is putting the individual’s wants before the
needs of the classroom community. The behavior specialist repeatedly points out I am triggered
with acts of classroom disruption. I view it as being selfish and taking time away from the whole
class for what is felt to be entitled attention. My father’s two main focuses during the summers
when growing up, were having a good work ethic and contributing to your community. My
father believes that everyone has something to give the world no matter their economic or
employment status. I created my library classroom to be a reciprocal learning environment,
where I am equal parts learner and facilitator. He taught my brother and myself to listen to
every person because they can teach you a lesson that you need in life.
Profession
When completing the profession cultural identity portion of the culture gram, I listed
teacher as the primary identifier. My secondary identifiers are how I best serve my students as
an advocate, learner, and guide in our learning community. I began my career as a classroom
teacher. Many of the behavior management techniques, expectations, and routines that I use in
the library are adapted from my time in the classroom. I view the entire library curriculum
through the lens of how each skill is used in real world application.
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I have become an advocate for others to combat misinformation or hateful rhetoric
because of race, sexuality, ability, religion, country of origin, interests, diagnosis, or personal
habits. I also advocate to the counselor to employ certain lessons if a sensitive topic comes up
repeatedly in library discussions. For instance: parent fighting, witnessed violence, family
trauma, difficulty communicating their thoughts and feelings to others, and family death. After
my husband died, I had the experience of feeling that no one understood me and knew how to
comfort or help me. It created a drive in me that all the kids that I work with will feel
understood in some way by me on a personal level. That we have that connection of feeling
understood. Being an advocate also requires personal self-reflection to understand one’s own
biases to mitigate their impact on how they interpret their own and their students’ actions in
various situations. People of all races are living parallel lives and realities within the same
environment of the United States of America. This also applies to the school environment.
This occurred to me as I was watching the Black Lives Matter protests. I concluded that
Police officers, who held a position of power, needed to understand their biases so they could
learn how to mitigate their impact during their interactions with citizens. I transferred this
thought to teachers because we also hold a position of power in schools over our students.
Senior year in high school, my Japanese Language teacher (from Japan) called
kids stupid during a class a couple times. I raised my hand for her to come over
to me and politely informed her in America you cannot call students stupid or you
will get into trouble. I explained how I knew in Japan teachers could, but in
America they had to encourage their students. I was called over the intercom to
go to the principal’s office the next day. My Japanese teacher had officially
written me up for interrupting her disciplining other students.
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Teachers make decisions on how students are treated within the classroom but also when office
referrals are written for all students. This leads to my position on guiding students to become the
person they choose to be and not discipline them for making mistakes along the way.
A child feeling overwhelmed with emotions, should not have a permanent consequence
unless they physically harm another student. They should instead have a lesson on different
coping strategies to use the next time that intense emotion surfaces. The moment could also lead
to a lesson on being self-aware of changes in emotions within your body before they become
intense. The pre-frontal cortex (assists in making rational decisions and controlling impulses)
does not fully form until the age of twenty-five (Campellone & Kent Turley, 2022), we should
not expect children to know how to deal with emotions in a rational way. Especially when their
race culture or family culture deal with their emotions differently than the dominant White,
middle-class culture of the school system. I am an advocate of guidance over punishment.
Lastly, I am a learner. I am an advocate of growth mindset. Every interaction I have,
every new article I read, every new observation I make, news program I watch, or person I listen
to has value. Sometimes the new data confirms my thinking and sometimes it allows me to see
events or ideas from a whole new perspective. My DAE independent reflection journal data
collection for the first two weeks showed a disproportionality of entries for students of color. I
first grasped for logical reasons this might occur. The interactions included kids that were tier 2
children in the PBIS program. After discussing the students with the behavior specialist in the
building this was proven to be false. I took a breath and admitted to myself, I have an implicit
bias when it comes to race with disrespect and defiance in my library classroom. My growth
mindset will aide in challenging myself in new experiences, but also drive me to continue growth
in areas that I have already explored. I researched techniques to mitigate my implicit biases from
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impacting the behavior management techniques I use and the consequences that I give to
individual students concerning defiance and disrespect.
Multiple Intelligences
When completing the multiple intelligence cultural identity portion of the culture gram, I
listed words and people as my primary identifiers. Linguistic intelligence, intrapersonal and
interpersonal intelligences, and patterns were selected for the intelligences that I most rely on
within my library classroom setting. My past experiences with divorce at different age levels,
maneuvering and adapting to various family cultures, adapting in interactions with people from
different classes, and my numerous traumatic events honed my interpersonal and intrapersonal
intelligences. I observe, analyze, make predictions, and read situations and interactions based
on information I have collected. It is basically how I survived code switching through different
cultures, socioeconomic levels and family structures. Living in different regions of the country
helped to cultivate a curiosity of how people’s thoughts and opinions form. I have learned
through this self-study that we are a sum of our life experiences, knowledge, and beliefs and the
cultural identities they form impact how we interpret the world.
My curiosity during interactions and discussions drives me to understand the why behind
people’s thoughts, opinions, and actions more than their initial reaction. My connections to
interpersonal and intrapersonal intelligences encourage reflection within myself to understand
my implicit biases and to reflect upon how intercultural interactions are impacted by our cultural
identities. Living in The Bible Belt of North Carolina, I taught in a rural town that was highly
religious and conservative. I listened to many sermons containing derogatory comments about
people of color and people of the LGBTQ community. It was only acceptable to engage with
other people in your congregation, with the same strict expectations, and morals. In the past, I
battled people who were conservative and advocated for minority cultures within the

81
Running Head: Understanding Your Cultural Identities
communities that I lived. I judged instead of listened to others who had different viewpoints
than my own. I decided to change my methods in this rural town. I chose to understand instead
of judge. I came to empathize that the people in town were generationally indoctrinated into
their beliefs, their experiences and what they have been taught. I needed to see from their point
of view, to understand their journey, to empathize with where they are coming from with their
thoughts and feelings. I do not have to agree, but I want to understand.
When I understand where a person is coming from, I also gain a clearer understanding of
their intent and reasoning. Understanding their intent and reasoning, should impact my
interpretation of their response within the context of the interaction. It is not about agreeing with
a response but understanding the response. My husband dying traumatically formed through
surviving empathy and understanding of triggers children can have just by the tone of my voice
or the interactions they are having with peers. How I interpret the tone my students use is now
through the lenses of coping mechanisms, defense mechanisms, and perceived threats or
disrespect. Our students though young have trauma that they are learning to work through and
develop coping mechanisms for with limited resources.
Religion
When completing the religion cultural identity portion of the culture gram, I listed
Agnostic Atheist as the primary identifier. Meaning I do not believe in a higher power, but I
would not claim to know without a doubt that there is not a higher power. My secondary
identifiers listed are Presbyterian, Christian moral code, and Golden Rule. I grew up connected
to a small-town Presbyterian Church that traditionally had a commitment to serving and building
relationships within the community. I was present for serving bi-yearly turkey dinners,
performing in the bell choir, and running the church nursery during service time.
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These experiences allowed me to observe that an individual, as well as the whole
community, can achieve growth through its members’ service and support. It has driven me to
create a classroom environment that students feel connected, supported, included, and accepted
as we reciprocally guide each other in learning throughout our years together. The scaffolded
way in which I teach my behavior expectations to my students closely resembles the structure of
a minister preaching lessons to their congregation. Two years ago, I was going over the
expectations of the library and how I want everyone to feel a sense of belonging and we want
everyone to reach the best version of themselves throughout the time we have together. A second
grader raises his hand. I call on him. He says in front of the whole class, “You sound like
Martin Luther King. He was a preacher, and you sound like my preacher too”. As small groups
test the limits of my behavior expectations, they are retaught in smaller groups like in Sunday
school. Then as individual students need more time and effort in relationship building and
supports one-on-one, it is similar to individual counseling provided by the minister. I strive for
the student to have the connection of feeling understood or that I want to and I am trying to
understand them. Scaffolding the teaching of behavioral expectations is essential for the success
of the entire learning community. We might not all have the same needs, but every person’s
needs in the community must be met for consistent growth.
The cornerstone of a continued sense of belonging within a community is the moral
obligation of respect. Through years of vacation Bible school and church services, the most
important lesson imbedded into my moral compass was The Golden Rule. Treat others the way
you want to be treated. Respect in my learning community does not mean you have to agree, but
you do have to commit to understanding another’s point of view. It is honoring each other’s
lives and the lessons learned from an individual’s experiences. Lessons I learned through my
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time with the Church of God in rural North Carolina when I finally understood that listening and
appreciating someone’s journey is more beneficial to developing a relationship than my
judgement.
Nationality
When completing the nationality cultural identity portion of the culture gram, I listed
American as the primary identifier. Moving over twenty times in my life, I have found my
secondary identifiers to be Southeastern, Northeastern, and rural, urban, and suburban. I lived in
the Alpharetta, Georgia from the age of four years old to fourteen years old. Alpharetta, Georgia
is a suburb of Atlanta. During summer and winter breaks from school, I visited my father in
West Alexander, Pennsylvania and Avella, Pennsylvania. They were small town and rural in
culture. At the age of fourteen, we moved to an isolated and rural area of West Liberty, West
Virginia for the last three years of my high school experience. I attended university at Temple
University in North Philadelphia. After college, I taught and lived a year in a rural town located
in the Bible Belt of North Carolina. After the year ended, I relocated to the suburbs of
Harrisburg. I now live in a rural area fifteen minutes outside of Harrisburg. I have taught in
rural, suburban, and urban areas throughout my career. Each of these types of communities have
contributed to the formation of my nationality cultural identity and integrated into my behaviors,
mannerisms, and etiquette.
My Southern behaviors include being friendly and welcoming upon meeting, helping
when needed, being open to family and community, having relaxed body language, and telling
stories when explaining concepts or discussing topics. My family hunted for houses and
neighbors often greeted and talked with us about the neighborhood community and how
interactive everyone was and events that were held. They shared ages and genders of current
kids and the history of families that were cornerstones of the community. The culture as a whole
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was more relaxed, slower paced, and more family centered. In North Carolina, Wednesday and
Sunday family dinners were mandatory after church services. When living in North Carolina
alone, my teacher’s assistant adopted me into her family and insisted I attend church with her
Wednesday and Sunday and come to family dinner after. Work hours were nine to six and work
was not done at home. I was the only teacher working nights or on Saturday. All kids in the
neighborhood would get invited to play. The structure of the day was more flexible
incorporating socializing and helping others in the community.
The pace and routine structure within my life and library classroom are more Northern
based. The pace of life in the North I experienced was quicker with a sense of urgency and the
structure of schedule has been more rigid. Efficiency is a dominant factor in how time is spent in
the Northern part of the country instead of relaxing and building comfortable relationships
(Lanier, 2010). The mixture of Northern and Southern influences in my library classroom work
well to ensure having time to build authentic and meaningful relationships during the lessons
because of efficient and structured routines for entering, book check-out, and exiting.
The majority of my life was lived within suburban or rural areas both in the North and
South. The suburban areas I lived in were community neighborhoods. Many neighbors on the
street were intertwined with helping each other on a weekly or even daily basis. All the
suburban neighborhoods incorporated the “it takes a village” sentiment. My neighbors paying
my brother and I to do lawn chores, sharing rides to soccer practices and games, and sleepovers
for my mom’s date nights. The rural area in which I spent my summers growing up, also had
neighbors helping to keep track of my brother and I when we were alone.
My rural and suburban experiences were completely different to my urban living
experience. During my college years, I went to Temple University main campus located in
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North Philadelphia. I lived and worked within the boundaries of the city. I also completed my
field experience requirements in North Philadelphia. Attending such a diverse university
allowed me to learn about various cultures through living and working with diverse populations.
The first time I took a shower in the communal showers and saw a weave in the drain was so
memorable. It also permitted me to begin the journey of finding who I was as a person and
where I belonged without the judgement of others and the backlash of my choices effecting my
family. During this time, I honed my advocating skills by working within the LGBTQ
community. Assisting friends in organizing events to raise awareness and to supply support and
community to students who were newly out on Temple Main Campus. I also was taught some of
the language I had learned growing up as labels for various nationalities were derogatory.
Oriental is used to describe a rug, not a person. I resonate with Maya Angelou’s simple words,
“I did then what I knew how to do. Now that I know better, I do better”.
After three years of living in the city, I was internally feeling the negativity of those
around me, and it was becoming too much. People in Philadelphia were inherently pessimistic
and negative in their thoughts and speech. I was a more hopeful and optimistic person at the
time, and it began to weigh me down. There was an energy and a fast pace to the city during the
work week and at night on the weekends. When people were out in the streets, they walked with
a purpose and a list of objectives to complete during that day with no time for personal
interactions. Each person was an individual living their own life instead of being depended on as
an integral piece of the whole community in rural and small-town environments. Everyone lived
in autonomy in the city. In my library classroom, I keep a quicker pace to my lessons that links
to the environment of the city. Everyone answering thumbs up and thumbs down for
participation questions. Turn and share with a partner for thirty seconds. Entering library,
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sitting, lesson, reminder of book check out expectation, book check out, line up, give blue tickets
for PBIS.
Personal Interest
When completing the personal interest cultural identity portion of the culture gram, I
listed travel and people as the primary identifiers. Followed by cultures, adventures, foreign and
domestic as my secondary identifiers. I grew up poor with a single mom and a dad that I lived
with during the holidays and school breaks. During my childhood, my traveling nationally and
internationally occurred through reading books. I read travel books about Rome, London, and
Paris. I went on adventures with gladiators in the Colosseum, scuba diving at The Great Coral
Reef, exploring King Tut’s tomb, climbing Mount Everest, riding in a helicopter over volcanoes
in Hawaii. My final “home” in high school had the least diversity amongst the community as
well as the school population.
Feeling disconnected from my own culture developed a curiosity within me about the
diversity within the human population and all the various cultures that are lived within our
country and abroad. I wanted to not only visit other people’s culture, I desired to understand it
through authentically living within the community. My personal interests of people and travel
led me to study abroad in Rome, Italy in college. The lack of opportunities to interact with
people of different cultures cemented within me that it was essential in my soul to explore, learn,
and experience different cultures. We missed our train in Switzerland and a nice hotel concierge
let us stay at her grandmother’s house and skipped school to give us a tour of her town the next
day. Studying abroad in Rome for a semester and living the day-to-day life of Romans.
The curiosity that drove me as a child to walk in another’s shoes, still is enacted when I
meet my students and their families. I crave hearing about their homelands, celebrating their
traditions, their lifestyles, and what their culture does for adventures. Feeling a lack of culture
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growing up, I still have an internal drive to find where I belong. I know now that I was culture
blind and I do indeed have a culture. I am still trying to figure out what that means to me. It
allows me to connect with ELL students who are looking for where they belong in American
schools and society at large. My curiosity also allows me to keep a perspective of excitement
when students from diverse cultures speaking various languages join our learning community,
instead of focusing on the difficulties.
Trauma
When completing the trauma cultural identity portion of the culture gram, I listed
psychological and emotional as my primary identifiers. I narrowed down the main secondary
identifiers to complicated grief, abandonment, and empathy. Benign neglect of psychological
and emotional needs because of ignorance, is riddled through my childhood. My mother had
multiple marriages that caused me to be accepted into and pushed out of different families. My
father also married and divorced when I was younger.
Forming bonds with different families and then being dropped after divorces led to issues
of abandonment that I am currently working on with my counselor. Throughout all of these
relationships, I was the person who kept everything functioning smoothly and calmly so that
everyone would be happy. I did not want to cause any problems or require too many needs
because that would disrupt other’s happiness. Now as I work with students, this has caused me
to form relationships with students and talk through their emotions and thoughts. I teach them to
identify their feelings and we talk about how their feelings are important too. I did not ask for
help with my emotions. I was not taught how to communicate my feelings. My mother was
dismissive of sad or angry emotions by stating that someone always had it worse. How you need
to discuss not only what you are feeling at the time, but explore and share ways together, so
others can help you when you need it.
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When my husband died and no one could help me or understood what I needed, I knew I
did not want any of my students to have that feeling in their life. I had helped others throughout
my lifetime with their emotional needs, but because I had presented a front of always being okay
no one learned how to help me with my emotional needs. Because of my benign emotional
neglect, I had difficulty identifying the strength of my feelings, how to self sooth, and how to
cope with overwhelming emotions that could not be compartmentalized.
Family
When completing the family cultural identity portion of the culture gram, I listed village
as the primary identifier. Divorce, family cultures, and fluid are selected as the secondary
identifiers. I was a latch key kid during the school year with my brother. We would come home,
let ourselves in, complete our homework, then go find our friends in the neighborhood to play
with until our mother returned home by six or six-thirty. In one neighborhood, an older couple
across the street would look out for us and pay us a dollar to move their wood pile around the
yard. They were teaching us responsibility and a sense of community. Another neighborhood,
our neighbor friended our mother, hired her for part-time work where she could bring us, and
had her teenage daughter babysit us when necessary.
We developed a partnership relationship with another family while living in our final
neighborhood. Their parents would take me to soccer and gymnastics classes during the week
and my mother would take all the kids to the soccer games on the weekends. My mom worked
late during the week and their mom had to work as a flight attendant the whole weekend. I
remember feeling that the family areas of their house felt like they were part mine too. Without
partnerships, I would have never been able to participate in sports. It created a drive within me
to be part of a community and help out where you can for the betterment of the group and not
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think of the inconvenience to the individual. It created a desire to belong within a group that
cared about and supported each other during all times.
There were also times where my uncles lived with us so that we would be able to afford
to live in an upper lower-class neighborhood and transition into a lower middle-class
neighborhood. My three uncles helped raise my brother and I during our elementary school
years. My uncles watched my brother and I as my mother was working multiple part time jobs.
When we visited my father, my aunt often took us to dinner and different arcades to watch us
while my father did shift work when we were younger. We had sleepovers and trips to the public
pool with family friends. Even the older high school children on the street who owned the bait
shop would hire us to do little jobs and pay us with Doritos. We consistently witnessed an odd
combination of people surrounding two different households combine together to keep my
brother and myself safe, taken care of, and happy. I want to be a part of every student’s village.
Marriage and divorce have both been a consistent cycle within my family dynamics. My
mother and father have been married and divorced multiple times and my brother and I have
been embraced and abandoned by every family. This has altered how I view relationships with
my students. I never want a child to feel abandoned through my words or actions within the
library classroom. I teach students that every relationship will have difficult times, but if they
need me I will always be there for them no matter what we are going through in this moment. I
am not a fair-weather confidant or advocate. As long as we treat each other with respect and we
each keep trying, I will be on your team and support you through life. The lack of loyalty,
consistency, and commitment within my family dynamics impacted how important I view those
traits to be within my relationships with others.
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Conclusion
Our cultural identities are formed through our experiences, our thoughts, our feelings,
readings we have studied, television and movies we have watched, and people we have
encountered. The past several paragraphs shared the experiences of my life that have contributed
to the formation of my cultural identities. These eleven cultural identities impact every aspect of
my life including the environment I create and the relationships I build with my library students.
As teachers, we are professionals, but we are also human.
During this self-study, I have explored how my cultural identities have impacted how I
interpret student interactions that include disrespect and defiance, have impacted the behavior
management techniques I implement in interactions with disrespect and defiance, and the
consequences that I give during those types of interactions. Many cultural diversity trainings for
teachers include understanding the different cultures of your students but are missing the key
component of teacher self-reflection upon their cultural identities. Understanding my own
cultural identities and how they impact how I perceive disrespect and defiance can mitigate my
personal biases when interacting with students from different cultures.

How do my cultural identities impact how I interpret interactions with students in
my library classroom concerning disrespect and defiance?
“Our culture orientation begins at birth” (Jackson, 2020, p. 28). Humans learn the norms
of verbal and nonverbal behavior, social rules of behavior, values, philosophy of life, and beliefs
(Jackson, 2020). As a child observes, interacts with, and imitates interlocutors they learn the
expectations of their culture consciously and subconsciously. The process of learning about the
norms of an individual’s culture is referred to as enculturation (Jackson, 2020). Humans are first
enculturated into home environments and then venture outside the homes and are enculturated
into various environments in society. Upon entering the school environment for the first time,
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both students and teachers begin their journey of enculturation within the school culture. Both
teachers and students begin learning the norms of verbal and nonverbal communication, social
rules of behavior, values, philosophy of life, and beliefs within the culture of the school.
As a White, middle-class person, the cultural norms for the school environment are very
similar to my cultural norms and the norms of the dominant culture of the public educational
system. A theme that presented itself through coding the DAE Independent Reflection Journal
entries and the Collaborative Reflection Journal entries is that my verbal and non-verbal
communication norms developed through my cultural identities of race, class, religion, and
gender conflict with the communication cultural norms of my diverse students. Initially,
behavior correction communication within my cultural identities would be non-verbal looks or
gestures. The goal is to not draw attention to the behavior or disrupt the environment as you are
getting the child to stop the undesired behavior. If behaviors continued, then children were
pulled aside for warning conversations or reprimanded verbally in front of the group. My
cultural identities impacted how I interpreted interactions with students concerning disrespect
and defiance by interpreting the students’ verbal and non-verbal communication as a violation of
my cultural norms and therefore not appropriate for the school environment. When the student’s
home cultural norms conflicted with the school’s and my own cultural norms or expectations is
when interactions of disrespect and defiance were noted. I identified, with the confirmation of
the behavior specialist, that I have an implicit bias with verbal and non-verbal communication
norms. I initially only recorded acts of disrespect and defiance when the student’s verbal and
non-verbal communication norms conflicted with my own communication norms. Redirection
should occur twice maximum versus four or more redirections. Non-verbal redirection is
received and followed versus only receiving verbal redirection. Discreet and quiet redirection
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that does not draw attention or cause disruption is received and followed versus stopping all
other interactions in the room and firmly and loudly state redirections to the individual. After
identifying my implicit bias with verbal and non-verbal communication norms, I identified new
incidents of defiance that included only non-verbal communication redirections. The
Collaboration and Independent reflection journal entries and field notes of my self-study coded
two types of recorded defiance interactions (see tables 5&6).

1. Students had to be verbally or non-verbally redirected four or more times.
Table 5
Incidents of Multiple Redirections
Student Description

Objective Reflection

Behavior Management
Technique

Impact of my Cultural Identity
on interpretation.

Black/Male/2nd

I reminded the whole
class about wearing
masks. The boy
corrected his mask.

Redirection whole
group.

Middle Class
You are not respecting your
elders.

Another student
reminds him about
wearing his mask.

Peer reminder
redirection.
Redirection whole
group.

Grade

I give out another
class directive about
everyone wearing
their mask for him.

One-on-one
explanation of logical
consequence of
practicing mask
wearing at recess.

Redirection with logical
consequences directive.

Student assigned
logical consequence
and I followed through
with it.

Being redirected politely nonverbally or verbally should be
enough.
Poor
If you don’t listen to an authority
figure you will get fired from
your job.
White
Non-verbal and 1 polite verbal
redirection should be enough to
stop the behavior.
Gender
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Black/Male/3rd
Grade

**White/Male/5th
Grade

Student received
logical consequence of
practicing at recess
and teacher followed
through.

Boys are more active and require
more redirection but after so
many warnings it is too much.

The student is not
staying in line like
expected. I tell him to
get in line.
I give the directions
for everyone to go
over to find a dot.
Then for everyone to
quiet.
A few minutes pass
and he starts talking.
I redirect him to not
talk and call out to
people. He’s quiet for
a few minutes then
starts talking again.
I redirect using a
firmer tone not to call
out or have side
conversations as I am
teaching a lesson.
He persists and
continues to talk.
I use a loud firm voice
to stop talking.
I reiterate that I have
asked nicely 3 times
and he didn’t listen so
I had to use my firm
voice.
I talk with him about
how he knows better,
he knows my
expectations and he
can completely meet
them.
The final warning is if
it happens again he
will owe me 25
minutes and a letter.

Middle Class
You are not respecting your
elders.

He is sitting off to the
side and beginning to

Religion
The child is not looking out for
the welfare of the group, is being
selfish.
Not acting as part of the
community working together.

Redirection to the
individual
Whole group directions.

Being redirected politely nonverbally or verbally should be
enough.

Individual redirection.
You get control of yourself and
you don’t act like that in public.
Reputation is important.
Individual redirection
(direct and firm tone)

Individual redirection
(loud, direct, firm tone)

One-on-one talk about
him being able to be his
best self and meet
expectations and how
he is able to do it.
Consequence of 25
minutes and an apology
letter of reflection.

Poor
If you don’t listen to an authority
figure you will get fired from
your job.
White
Non-verbal and 1 polite verbal
redirection should be enough to
stop the behavior.
Gender
Boys are more active and require
more redirection but after so
many warnings it is too much.
Religion
The child is not looking out for
the welfare of the group, is being
selfish.
Not acting as part of the
community working together so it
runs smoothly.

Middle Class
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**White/Female/2nd
Grade

have side
conversations.
I state to the whole
group we are talking
about the sensitive
subject of the Civil
Rights Movement so
no side conversations
because what
everyone has to say is
important and valid
and we show that by
looking and listening.
I see him whisper and
I use the non-verbal
cue of a sharp snap
and a shake of the
hand to tell them to
stop.
It stops for 10 min.
Then they start to lean
in so I use the nonverbal signal again.
It starts again, I look
at them and say
politely to stop we are
not having side
conversations, are you
done?
They both nod and
that is the end of it.
During a lesson I
corrected her nonverbally to not have a
side conversation with
her friend.
Over the course of the
lesson I corrected her
both verbally and nonverbally to stop her
side conversations,
especially while her
other classmates are
sharing their thoughts.
I stated that she could
practice during her
recess and it
completely stopped.

Whole group direction
instruction

Directions to the whole class with
explanation hoping to correct an
individual.

White
Non-verbal and 1 polite verbal
redirection should be enough to
stop the behavior.
Non-verbal redirection

Non-verbal redirection

Verbal reprimand.

Non-verbal redirection
Subtle and nondisruptive.

Verbal and non-verbal
redirection.
Still subtle

One-on-one verbal
redirection with
possible logical
consequence.

Religion
Treat others the way you want to
be treated. For example listen to
classmates as they are sharing
their thoughts because you want
them to listen to you.

Gender
A girl should follow directions
and always be polite and quiet.
White
Non-verbal and 1 polite verbal
redirection should be enough to
stop the behavior.
Middle Class
One non-verbal and one verbal is
the most a person in charge
should have to use to redirect a
child.
Religion
Treat others the way you want to
be treated. For example listen to
classmates as they are sharing
their thoughts because you want
them to listen to you.

** means the DAE Independent Journal Entries were completed after a realization of a
disproportionality in interactions of disrespect and defiance with students of color.
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Each of the four DAE independent reflection journal entries above did show that my
cultural identities did impact how I interpreted interactions with my students’ concerning
defiance. The impact of my cultural identity on interpretation column in Table 5 lists the internal
dialogue and implicit biases that were occurring internally in real time during each interaction.
There are more cultural identities that impacted my interpretation of the top two interactions
described in Table 5 due to more verbal redirection and disruption to the classroom lesson.
The bottom two interactions were recorded after meeting with my team of collaborative
and critical colleagues the end of the second week of data collection. I initially brought up my
concern about the disproportionality of students of color in my DAE independent reflective
journal entries, by inquiring with the behavior specialist about the students being Tier 2 behavior
students. I thought that the disproportionality could be explained by the individual students
being known for difficult behavior school wide. The behavior specialist informed me none of
the children were Tier 2 students, which confirmed to me that I had an implicit race bias when
identifying defiance within my library classroom.
This caused me to reflect on the prior two weeks of data collection and all the times I had
to redirect students more than twice to follow the expectations, procedures, and routines during
lessons and book checkout in the library classroom. I recorded seven new defiance interactions
with White students and one new interaction with a Nepali student within those two weeks. The
three teachers of color and I examined and discussed the differences within the initial entries
versus the added entries and we agreed on a common denominator for each. The original set of
entries included verbal redirection as well as non-verbal redirection and the defiance caused a
disruption in the lesson. The eight new entries cited only non-verbal redirection and the lesson
was never noticeably interrupted. We also discussed that since the acts of defiance and the
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redirection of them in the eight new entries matched my cultural norms, it did not trigger the
thought of defiance in my mind to record them.
2. The other type of interaction was with children not responding to non-verbal redirection.
Table 6
Incidents of Not Responding to Non-verbal Redirection
Student Description

Objective Reflection

Black/Male/3rd

He was talkative in line during book
check-in routines. I tapped him on
the shoulder.
After 1 minute he continued.
I redirected him to be quiet nicely
and explained talking would make the
process longer.
As kids are checking out books he is
making good decisions.
At the beginning of the lesson he
starts talking loudly with his
neighbor and I have to verbally
redirect him. He wants to discuss but
I tell him he already knows the
expectations.
He makes it 10 min. then starts again.
I say bluntly, firmly, loudly, DONE!
He looks startled by my voice and
tone.
I ask him, “Have I asked you nicely
to stop?” He nods. How many times
have I asked you nicely? 4 times.
Should I have to ask you 4 times? No
If you don’t stop you are going to
owe me 25 minutes of your recess
and an apology essay. Do you know
better that to do this? Yes. I know
what you are capable of and how
smart you are. I want you to be your
best self in here. I believe that you
are amazing and that you can totally
do this. I know you and I know you
can. Rest of the class was fine.

Grade

Behavior
Management
Technique

Impact of my Cultural
Identity on interpretation

Non-verbal
redirection

White/ Middle-Class
Routines and procedures are
directed and you complete
them.

Verbal
redirection

Verbal
redirection

Professional
The routines, procedures,
and expectations have been
taught and practiced. They
have also been tested over
years to be the most
efficient way to accomplish
everything in a library class
period.

Verbal
reprimand
and redirection

Logical
Consequence

Verbal
encouragement

Religion
Being selfish doing what
you want and hindering the
group from being able to
learn with repeated
disruption.
Gender/Mothering
Talking through everything
and allowing them to
process their accountability
for their actions by
explaining warnings.
Religion
We should always strive to
be our best self because it
helps ourselves and our
community. Building a
person back up.
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Black/Female/4th
Grade

Walking over to the carpet to sit on
the dots.
She goes to sit in a chair.
I catch her eye and point to the dots.
She continues to the chair.
I restate to everyone that everyone
needs to sit on the carpet.
There is a loud UGH! And an eyeroll
with a dramatic sitting on the carpet.
I explain the expectations for sitting
up today because we are discussing a
topic that is serious and I want to
make sure that everyone is alert,
paying attention, and listening to
each other. She begins sitting up
then goes to lay down. I remind her
nicely that we are sitting up today for
the discussion. She responds, I want
to lay down.
I respond back saying that we are not
laying down because of the
discussion we are having and I want
everyone active and involved/
looking, listening and participating.
She is dramatically making the UGH!
Noise again, rolling her eyes, and
sneers at me. But she sits up.
Then as she sits up she starts slinging
her hair around. Her hair is about
18 inches long and she is whipping it
around in the air. I ask her to sit how
she is supposed to and stop flicking
her hair.
She stops for a bit then begins again.
I inform her if she doesn’t stop she
will have to come in and practice
sitting appropriately at recess.
She complained about having to
practice at recess and I states that I
gave her the consequences and she
made her choice.

Nonverbal
Redirection

Verbal
Redirection

Verbal
Redirection

White/ Middle Class
You do not talk back to
authority and you do not
draw negative attention to
yourself because you do not
want to ruin your reputation.

Religion
Think about what is better
for the group and not what
you want as the individual.

Gender
Dramatic, disruptive, selfish
defiance.
Movie: Mean Girls
This type of
personality/behavior/cultural
identity is a trigger for me.

Verbal
Redirection

Religion
Treat others they way you
want to be treated and
respect one another.

Verbal
Reprimand
Professional
Logical Consequence

The data provided in Table 6 shows students that responded more to verbal redirection
than non-verbal redirection. After the completion of four weeks of independent and
collaborative reflection journal entries, the data showed that students of color responded more
frequently to verbal redirection than non-verbal redirection. The teachers of color reflected that
statement directions are better followed than asking directions. The older teacher of color
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informed, “direct language and a firm tone causes a better response to direction following in
some cultures”. Most students corrected behavior after I directly and firmly issued a logical
consequence. The behavior specialist commented, “logical consequences for the concrete
practicable behavior is good”. She also mentioned that I often scaffold my verbal redirections
but not my consequences. I need to layer my consequences in throughout the lesson if the
students is being persistent, instead of a big consequence at the end when redirection was too
consistent and disruptive throughout the lesson.
Through this self-study I also realized that I have a couple triggers that impact how I
interpret the behavior of girls in interactions concerning defiance. I have an explicit bias when it
comes to “mean girls” and dramatic girls. One of my teachers of color informed me that a girl
being dramatic and loud in their response can be cultural in a need to be heard or in a need to
save face with peers. As a part of this self-study, I read the text How to Say It to Girls:
Communicating with Your Growing Daughter to help me learn the communication skills to
better my relationships with all girls. It aided in having discussion with the girls on respect,
compassion, and accountability. I also identified an implicit bias through my religion cultural
identity with behaviors being disruptive to the lesson and when students did not actively listen to
their peers. My implicit bias interprets these actions as selfish and disrespectful towards others.
All members of the learning community should do what is best for the community and not what
they want as an individual. In doing what is best for the community, you are being your best
self.
The acts of disrespect that were recorded most frequently included being dramatic, loud,
and defensive when responding to my redirection. The data I collected shows in first through
third grade, the boys had more interactions that included disrespect than the girls. It also showed
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that in fourth and fifth grade, the girls had more interactions that included disrespect in my
library classroom than the boys. Individual reflection journal entries of disrespect can include
peer-to-peer disrespect or student-to-teacher disrespect.
Table 7
Incidents of Disrespect
Student Description

Objective Reflection

Black/Female/4th
Grade

Everyone did a great job entering the
library.
She sat apart from friends who
encourage disruption which was a
strong attempt to respect the space and
to make good choices.
Then she decided to move chairs to lay
on.
I said that we are not able to lay on the
chairs in the library.
This caused agitated backtalk..why
aren’t we allowed to, why do we have
to sit in them, why do we have to sit on
the carpet.
All loud and attention grabbing and
disruptive in the class. I just state that
is how it is and if she chooses to sit on
the rather than a chair that is fine.
Sitting on the chair is a privilege that I
gave her to begin with, so I was giving
her what she wanted in the first place.
After this she chose to sit on the floor,
lay on the floor, and as she rested on
the floor I had a discussion with the
rest of the class.

Behavior
Management
Technique

Verbal redirection

Verbal redirection
White/Middle Class
Respect adults and make
choices that are good for
your reputation.

Giving Choice

Sharing Control in
the room by
choice

Planned ignorance

Black/Female/4th
Grade

We are on the carpet having
discussions about the Civil Rights
Movement using the book Going
Someplace Special and we stop every
few pages to discuss the past and
present with civil rights. I’m reading

Impact of my Cultural
Identity on interpretation

Routines for
discussion
established and
practiced before
this lesson.

Truama
Giving control may cause
issues that lead to survival
mode.

Professional
Providing choice which
loosens my control but
gives the student dome
control.
We didn’t get choices in
school.
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the part about the two sections of the
bus and I start a discussion about, well
this is just how it is. I start a
discussion about that line of…if it has
always been that way does it mean we
just keep doing it. A student answers,
we don’t have to keep doing it if it’s
wrong but we can’t fix it all. The
student (for this write up) narrows her
eyes on the other student and says they
are wrong and I the beginning of her
going for a tear down of the other kid
verbally and potentially physically. I
interrupt and calmly say in a talking
voice, “stop you are trying to
intimidate another student and I don’t
allow that in my room. Everyone has a
right to express what they think and
feel in this room and I will not let you
intimidate another student in my space.
Everyone should feel comfortable to
share out without that”. She turned
towards me with a glare in her eyes
and on her knees so she is the same
height as me in a chair and says she’ll
talk how she want in the room. I look
at her and state calmly in a talking
voice, “you are now trying o intimidate
me, I don’t know if you even know you
are doing it anymore or if it’s a habit,
but right now you are trying to
intimidate me. It won’t work on me
and I won’t let you do it to others in
this space. Every time you try in this
space I will let you know you are doing
it so that you become aware that you
are doing it in case you don’t realize it
anymore.

Having
relationships and
knowing your
students behavior
patterns.

Trauma
Every student should feel
a piece of them is
understood.

Proactive
stopping the
attack before it
happens

Using calm tones
to not exacerbate
the situation
telling the
directive like it’s
a fact.

De-escalating the
situation by
transforming it
into a learning
experience and
shifting blame
away from the
individual to take
away defensive
reactionary
behaviors.

Professional
Safe Crisis Management
training. De-escalation
tactics.

Religion
Everyone should feel safe
and welcome to gain
knowledge in the
community.
Multiple Intelligences
Knowing myself and how
I can react to make sure
I’m de-escalating instead
of exacerbating the
situation.
Knowing my students and
their relationship with me
and other classmates.
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When dealing with incidences of disrespect, I find that the relationship building and
reflection skills that I have learned through the cultural identities of trauma, multiple
intelligences, professional, and religion strongly impact how I interpret interactions with
disrespect. When approaching interactions that include disrespect, I often want to answer the
questions: What does the student need? Why are they choosing this way to get it? How can the
student and I come together and compromise to build the relationship through cooperation? My
professional, trauma, and multiple intelligences cultural identities have taught me the practices of
reflection and self-regulation.
When engaging in interactions of disrespect, having the ability to reflect in the moment is
helpful in determining the intent of the student in the interaction which can impact my
interpretation, my chosen behavior management techniques, and my consequences. I run a loop
of which behavior management techniques have worked in the past, what experiences has this
child had at home and at school that cause this reaction, and what experiences have I had that can
help me understand how the child is feeling. Through personal self-reflection, I learned selfregulation. Self-regulation allows me to check-in with myself and understand my reaction to
students’ behaviors. Through counseling, my trauma and multiple intelligences cultural
identities expanded my ability to stop in the moment and gauge if it was my emotions or my
logic driving my reactions to the student’s behaviors. I have learned to take a breath and decide
what kind of support the student needs to remain in the classroom. It has also taught me to gauge
emotionally where I am at as each class begins, so I can mitigate overreactions to triggering
behaviors.
The two entries of disrespect shown in Table 7 are examples of disrespect with the
intention of drama and disruption. One of the teachers of color that I reflected with stated,
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“battling authority is sometimes a cultural thing”. I inquired, “Are there culture patterns among
Black culture of commenting back and being dramatic for attention and disruption?” I got
different answers from the different ages of my teachers of color. The teacher of color in her
early 50’s declared that there were no cultural connections between Black culture and making
back comments and being dramatic to cause disruption. The younger teacher of color in her
mid-30’s said, “I have noticed that there are quite a few girls in fourth and fifth grade that could
fit that pattern, but it could be personality and not culture”. Emdin (2016) explained how the
religion cultural identity with a focus on the Baptist and Evangelical Churches used call and
response communication patterns within its service to engage parishioners in the sermon.
Commenting back and being dramatic and disruptive can be intersectionality between race and
religion cultural identities. In the first independent reflective journal entry, my trauma cultural
identity impacted how I interpreted solutions to build a relationship with this student instead of
cause unnecessary strife. In the moment, my trauma lens viewed giving a choice as giving up
some control. When I had been through trauma in which I lost control, it was a major hurdle to
give up some of my control voluntarily. I have an implicit bias against behavior management
techniques that require me to share control in my classroom. This bias is stronger when I am in
survival mode, which I was in during the recording of these entries. During the data collection
time frame, my anxiety had increased because of the isolation of Covid, the academic pressure of
completing my dissertation proposal, and the increase of all behaviors school wide. I am more
willing mentally to give students freedoms and choice when my life is less tumultuous. My
professional cultural identity impacted my interpretation of the entry by allowing me to view
choice as a logical behavior management strategy that could help manage the situation in a
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positive way. My professional cultural identity mitigated the impact my trauma cultural identity
had on my choice of behavior management technique in real time.
The interpretation of the second independent reflection journal entry was impacted by
professional, trauma, multiple intelligences, and religion cultural identities. I was able to read
the behaviors of the student and that the situation could escalate from my Safe Crisis training.
Preventing an altercation before it can happen is always the goal within the classroom setting.
My trauma cultural identity impacted how I interpreted that each student wanted to be
understood, but we needed to do it in a safe way. My cultural identities of trauma and family
impact the speed in which I interject into a peer-to-peer interaction. If the tone of a child is more
aggressive as they are asking another child questions, I will step in sooner. I am driven by
instinct built from my trauma and family cultural identities to keep everything running smoothly
and drama free.
When reflecting with a teacher of color she asked, “What is her regular response during
classroom discussions about race? I explained, “Her points of view are insightful. She usually
disagrees with a counter thought. She has upped her intimidating behavior in other areas and
now it has begun in library discussions”. My interpersonal and intrapersonal intelligences
allowed me to take a second to look at the individual student and decide a path forward that
would work best to keep her non-confrontational. It also allowed me to reflect internally where
my thought process was and if it was logical and not emotional. The older teacher of color that I
reflect with asked me, “You were quick to jump in for this but wait other behaviors out, why?”
and “If the topic wasn’t about race would you have responded so quickly?” Both are valid
inquiries that I processed and decided I would have done the same in this instance, but it might
be a different answer with different students. The multiple intelligences cultural identity also
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helped me to gauge my relationship with the student, to understand which behavior management
technique to choose, and how to execute it without escalating the situation with reactionary
defensiveness. Finally, my religion cultural identity impacted my interpretation of the
interaction by allowing me to understand that I need my library classroom space to feel safe and
for people to feel understood, so they want to participate and join in our learning community.
The acts of disrespect and defiance that were most recorded on DAE entries included
verbal and nonverbal interactions between student and teacher where tone, volume, and emotion
within the interaction were outside the norm of expectation for the context of the situation. This
triggered for the nonverbal and verbal expectations of the teacher to be violated and therefore
caused redirection, a planned break, space, or a one-on-one talk to occur. Judee Burgoon (1978)
developed the nonverbal expectancy violation theory that suggests that when our nonverbal
expectations are violated, we react in a negative manner which impacts the current and future
interactions with that individual. It also has the ability, to transfer the feeling of uneasiness
towards others from the same culture.
I looked at different viewpoints when recording my independent reflective entries and in
most incidences the child was not being disrespectful, they were having difficulty codeswitching that day or they were emotionally heightened for various reasons. This involved truly
listening to what the students were verbalizing and expressing nonverbally (Denton, 2015;
Lanier, 2010; Jackson, 2020; Milner, Cunningham, Delale-O’Connor, & Kestenberg, 2019.)
Were they emotionally explaining their side or were they verbally saying things to hurt me
personally. Was the student having an instinctual response that we need to mitigate or was the
student loud and dramatic in refusal of a redirection for attention. Was the student trying to
control the space to do what they desired or was the student in charge of all their siblings before
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and after school and that is their norm. There also were interactions with students that involve
legitimate disrespect and defiance towards teachers. I determined through my data an interaction
with a student was disrespectful by deciding the student was disrespectful to me as a person.
The independent reflective journal entries recording defiance were accurate in that there
was a continued refusal to follow directions after multiple verbal and nonverbal redirections.
The reasons and intent behind the defiance was important in understanding how to create a new
plan to circumvent the defiant response. Some students shared that they had difficulty following
directions all day and they could not focus. Others shared that they were mad at someone or a
previous correction during the day and this correction set them off. Discussing the reasons
behind each expectation and how it benefits the student and others helped curb some behaviors.
It needs to be determined, if the student is defying the classroom teacher or if they are defying
life events outside of the classroom, before you can begin to work on their behavior within your
classroom. This takes time having discussions and building relationships with your students.
Building relationships with students gives teachers understanding of the intent of a student’s
actions and mitigates the impact of the teacher’s cultural identities on the interpretation of the
student’s actions.
When I coded interactions of both defiance and disrespect during the self-study, I noted a
consistent implicit gender bias with the descriptions of the relationships between boys and girls.
Common phrases of description for boys, “we have a good relationship”, “we can talk about
things most of the time”, “we have respect”. Common phrase to describe my relationship with
female students, “rocky”, “back and forth relationship”, “rocky in a group, fine one-on-one”.
The differences in the descriptions of my relationships highlighted for me a bias I have towards
female students and the difficulty I have communicating and building relationships with them. I
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read How to Say it to Girls: Communicating with your Growing Daughter and adapted my
phrasing when correcting girls within the library classroom and making time for more one-onone conversations between scheduled class times. The relationships did become stronger over
the period of the next year and communication did become for positive and respectful.
The main cultural identities that impacted my interpretation of defiance within
interactions with my students in the library setting were class, race, religion, and gender. Class
and race cultural identities impacted my interpretation through cultural communication norms
with non-verbal and verbal communication. Religion cultural identity impacted my
interpretation by enacting my moral inclinations towards the Golden Rule, treat others the way
you want to be treated. Gender cultural identity impacted my interpretation of defiance by
allowing boys more leniency in being active in grades first through third. The main cultural
identities that impacted my interpretation of disrespect in my interactions with students are
trauma, multiple intelligences, professional, and religion. Trauma, multiple intelligences, and
religion cultural identities impacted the amount of reflection I included within each interaction
within myself and towards the student’s intention and background. It aided in my self-regulation
and how that might impact my interpretation of a student’s response and my reaction to the
student’s disrespect. Professional cultural identity impacted the interpretation of the interaction
through the white, middle class cultural norms implemented by the public school system as the
standard of behavior.

How do my cultural identities impact my choice of behavior management
techniques in interactions with disrespect and defiance?
School-wide behavior management programs and individual student behavior
management techniques are tools that encourage teachers to use methods of correction that create

107
Running Head: Understanding Your Cultural Identities
a learning experience from a mistaken behavior instead just giving a child a punishment. All of
the experiences that formed my cultural identities have led to a toolbox of techniques I use in my
library classroom to monitor, redirect, and manage behaviors. Through coding the behavior
management techniques, I select to implement in my classroom, the theme of teaching the whole
child and not just the academic portion of the child stands out. When I explored the behavior
management techniques from the cultural identities of race, gender, class, religion, trauma, and
family, there is a persistent practice of me being a “warm demander” (Milner, Cunningham,
Delale-O’Connor, & Kestenberg, 2019, p. 111). Delpit (2012) states that “warm demanders
expect a great deal out of their students, convince them of their own brilliance, and help them to
reach their potential in a disciplined and structured environment” (p. 77). I practice this through
my various behavior management techniques that include discussions with students as a whole
group, small group, and as individuals. I use creating consistent routines, procedures, and
expectations to allow students to feel safe in a welcoming environment. It also helps with the
efficiency for students’ entrance, lesson, discussion, book check-out, and exit. Proxemics and
building relationships help to limit the logical consequences given within the library classroom.
Delpit (2012) continued to expand her description by explaining that warm demanders “see
themselves as advocates for the young people within a system that may not be so caring…. They
consider the whole child, not just his or her mind” (p. 85). This is exemplified through behavior
management techniques linked through my trauma, family, and multiple intelligence cultural
identities. The behavior management techniques I include within my my library classroom are
teaching about Zones of regulation, assisting in identifying triggers within the library and school
environment, practicing coping mechanisms, listening, and building relationships with my
students, teaching how to express emotions and needs within the environment, and having
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empathy with a student’s life inside and outside of the school building. Milner, Cunningham,
Delale-O’Connor, & Kestenberg (2019) explain that
“warm demander teachers never give up on the students. They know students will have
good or bad days, just like we all do. However, when warm demanders are faced with
behaviors that are not aligned with the classroom norms, they continue to remain
committed to their student’s success. Warm demanders foster a caring space for their
students to struggle, push back, get upset, and express a full range of emotions (p. 111).
I use office assistance as a last resort. I use every behavior management technique in my toolbox
to keep students in my classroom, so that together the student and I can figure out a way to
connect and cooperate with each other to build a stronger relationship.
Instead of removing students from their classrooms for sharing their frustration and
reading it as disrespect, warm demanders instead appreciate students’ struggles and
process, giving them the space and encouragement to remain in the classroom community
and work through it” (Milner, Cunningham, Delale-O’Connor, & Kestenberg, 2019, p.
111-112).
I want every child to feel understood by a person in their lives, and from my traumatic past I
know you cannot assume someone else will commit to that role. Therefore I, try to understand a
part of every child that enters my library.
Table 8, Cultural Identities Impact Behavior Management Techniques, informs which
behavior management techniques were impacted by and attributed to certain cultural identities.
The majority of the behavior management techniques join together to exemplify the ideal
toolbox of a warm demander.
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Table 8
Cultural Identities Impact Behavior Management Techniques

Race **

Language

Gender **

Class **

Welcoming and asking
when directed.

Explaining the logical
reasons behind the
routines, expectations,
and procedures for the
library.

Mothering:

Procedures for discussing
topics.

Presenting choices.
Understanding Cultural
Humility in power
dynamics within
interactions.

If needed have students
help translate to ELL
students when possible.

*Tone and firm direct
language in directions and
redirecting.

Talks about what is going
on in their lives leading to
heightened emotions and
unusual behavior
decisions.
Giving love when
students are in need with
hugs, pats on the back,
calming back and forth
hand motions on the
upper back.
Building caring
relationships and
modeling mutual respect
and expected behaviors.

Talks about not having
the responsibility of
taking care of others in
library.
Presenting choices.
Non-verbal redirection
first, then verbal
redirection.
Being discreet in
redirection.

Redirection verbally and
non-verbally.
Eliminating privileges.
Proxemics

Profession **

Multiple Intelligences

Religion **

Nationality

Logical Consequences

Checking in and using a
diffusing method like
shaking out the mad.

Whole class “sermon” on
expectations, routines,
procedures, and
consequences in library.

Warm and inviting.

Responsive Classroom
Redirection verbally
and non-verbally
Proxemics
Every library visit is a
fresh start. Take you as
you are today.
Create self-monitoring
behavior through
games.

Giving time and space to
students when needed.
Teaching coping
mechanisms.
Informing student every
time they are doing a
behavior, so they can
identify the behavior and
which actions they do that
exemplify the behavior.
Listening to students.

Small group more direct
instruction on
expectations, routines,
and procedures of the
library and the reasoning
behind them. Relating
how each behavior has a
positive and negative
consequences as well as
how others see you.
One on One talks with
students about how they
know better. “sermon on
behavior” How

Keeping biases in check
concerning manners and
behaviors.
Pace of lessons.
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individual choices add up
to make the person that
you are. One mistake
doesn’t form you but a
pattern shows who you
are to others. What kind
of person do you want to
be.
Checking in by offering
to listen.

Personal Interest

Trauma **

Family

Understanding cultural
differences in both verbal
and non-verbal choices.

Talking through thoughts
and emotions.

Empathy and discussion
about what is going on at
home that might be
influencing classroom
behavior.

Asking students about
their behaviors to
understand their origin.

Discussing how to get
different needs met in the
library setting.
Having empathy with
students who are trying
but struggling because of
present and past life
experiences.
Wanting to help kids feel
understood by someone.

Understanding
codeswitching between
multiple family cultures
and school culture.
Empathizing with being
in charge of siblings at
home and turning that off
with classmates at school.
Committing to being part
of their village and
expressing it so they
know and understand.

**Cultural Identities that impacted my choice of behavior management choices the most.
Through examining the data from the Independent reflective journal entries and the
collaborative journal entries there are six cultural identities that impact the behavior management
choices I use the most frequently. The data determined the cultural identity of race impacts the
behavior management techniques I choose with every student of color, especially with verbal and
non-verbal communication. My directions are now statements and not questions. My verbal
redirections are loud and firm with no room for discussion. I also make sure I practice my
Cultural Humility when I am working with my diverse population of students. I keep aware of
the power dynamics in my interactions with students because I am White.
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My gender cultural identity impacts my choice of behavior management technique with
every elementary school student. My students are still young children, and they need support
and care in the form of hugs, pats on the back, and calming figure eights. They need to build
relationships with adults and other children where they can talk about their thoughts and feelings
without feeling judged. Modeling these skills to children is one of the most important behavior
management techniques. Mothering helps with students who need help calming their bodies or
their emotions, need extra support to stay focused, and need someone to listen to their point of
view whether it be on an incident that happened inside or outside of school.
My gender cultural identity impacts my choice of behavior management techniques when
building communication skills and relationships with boys and girls. I have an implicit bias in
against girls when referring to trust and loyalty in relationships. This impacts the amount of
effort and time I put into talking and understanding and communicating with girls, especially
dramatic girls. I have an implicit bias towards boys when interpreting our relationships. I
interpret boys to be loyal and they try to be their best self in library. I put more effort into
keeping the communication lines open with walks around the lunchroom or conversations in the
hallways.
My class cultural identity impacts my choice of behavior management techniques for
each child as well. If they are from a poor economic level, I will use statements and more direct
redirection. With middle-class students, non-verbal redirection usually works. Poor students
need more verbal redirection. This was shown in the examples in Table 5. All economic classes
need procedures to be consistent and reviewed when necessary. All economic classes prefer
choices, so they feel control and ownership over everything from an assignment or a place to sit.
In my experience, middle class students often expect choices.
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Profession was the cultural identity I predicted would be one of the most important
cultural identities for each question, especially impacting how to choose behavior management
techniques. Through the past twenty years many professional developments have been about
curriculum program changes and how to set up your Google classroom. The most useful
behavior management techniques were taught during a Safe Crisis training I took seventeen
years ago. They taught preventative and de-escalation strategies for all students. I use them
during every class in the library, whether it is a kid that gets mad because he forgot to turn in his
book, or I give a direction a child does not want to follow like sitting in a chair.
Responsive Classroom taught me about the consistency of routines, building
relationships, statement directions, and logical consequences. Logical consequences work well
with concrete skills you can practice like sitting properly on the chair or carpet and wearing a
mask. Statement directions and redirections keep directions clear cut for the elementary school
kids. Verbal redirection is a primary behavior management technique within my library
classroom for regular procedures and routines, as well as specific directions for the class.
Building relationships is a key component in Responsive Classroom, Zones, and PBIS. Each
child is different. Having one-on-one conversations with students that are having a rough day
consistently helps with most children. I was partially trained in the Zones program that teaches
students how to read their physical body to tell if they are in the green zone and ready to learn or
need help with a coping mechanism to get to the green zone. Teaching coping mechanisms to
help children still their bodies and control their emotions works with every class. One-on-one
lessons of coping mechanisms with kids that have triggers make the practice more personalized.
The cultural identity of religion as a behavior management link surprised me the most. I
was going over my expectations for having a great classroom discussion. We need everyone to
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participate, make sure everyone is active listening, and be respectful when you question someone
else’s thoughts, opinions, and information. A child raises his hand, “you sound like Martin
Luther King, Jr. You want us all to get along and work together”. His response caused me to
look within my behavior management techniques and cross-reference them with the techniques
my Presbyterian Church used growing up.
A preacher directs his congregation as a whole group on Sundays, like I have given
directions and had discussions with whole classes during lessons. When I had a small group of
high-energy kids that were too playful or talkative, I go to their table and give a reminder of the
expectations and how I need them to be their best selves that day like a small group Sunday
school lesson. Finally, when a third-grade boy refused to join us for the lesson, I pulled him
aside one-on-one, and we talked out what was bothering him and how I could help. Just like a
preacher counsels individuals in need. Respecting, listening to, and helping others is the
foundation of building a community where a person wants to belong, learn, and grow. So even
though I am an Agnostic Atheist, my moral compass and sense of community come from the
Presbyterian Church where I grew up.
My trauma cultural identity allowed me to understand that a kid might not meet all my
expectations but if they try their best for that day, I will be proud and accepting. It helped me
hug and wiggle that mad out of a kid instead of using a sharp tone for redirection when he was
already escalated. My trauma cultural identity helps me to stay calm and readjust when a student
gets triggered by my tone of voice during a redirection. I also now incorporate teaching coping
mechanisms into my library lessons when possible or I model the techniques when I am feeling
triggered. It was difficult for me to empathize with students who had a traumatic background
until I lived with my trauma.
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How do my cultural identities impact my individual student discipline decisions
concerning disrespect and defiance?
I perceive disrespect to be a behavior that is reflective of the relationship I have with the
student. When a behavior is rooted in the relationship with the student, I base their consequences
in techniques that build relationships. The cultural identities that impact the discipline decisions
for disrespect are gender, religion, trauma, and race. These cultural identities for me are based in
reflection, communication, empathy, and understanding. When an interaction with a student
includes defiance, as a result of the current state of the relationship, then the above cultural
identities impact the consequences. This allows opportunities for the student and I to repair our
relationship. Consequences for defiance without provocation through emotion is most impacted
by the cultural identity of profession. If a student is showing an inability to perform a concrete
task like sitting on the carpet, they will get the logical consequence of practicing sitting at recess.
Consequences for behaviors that involve strong emotions, disrespect, and defiance are
centered around discussions, learning triggers and coping mechanisms, talks about how to get
what you need from me in the library, and allowing space when needed. Consequences for
behaviors that involve strong emotions, disrespect, and defiance are pulled from behavior
management techniques linked with gender, race, class, religion, multiple intelligences, trauma,
and family cultural identities. My consequences for these behaviors implement the
characteristics of the warm demander classroom leader. My consequences for behaviors linked
to emotions, trauma, and relationships are discussions and practice sessions to teach students
how to identify and self-regulate their emotions when the behaviors are presenting themselves. I
am teaching students to be preventative instead of reactive and also learning to communicate
what is occurring in their mind and body.
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My experiences with trauma have also changed how I use consequences within my
library classroom regarding behaviors that are brought out due to overwhelming emotions. I
have learned through personal experience that when a person is feeling overwhelming emotions
their ability to process an interaction is limited and they become instinctually reactive. Leaving
the instruction area, lashing out verbally at me or other students, lashing out physically at me or
other students. Many of my students’ instinctive reaction is to fight both physically and
verbally. Consistent redirection of expectations, routines, and procedures often is triggering for
them and will engage a dramatic, loud, defensive verbal response. A Black, fourth grade, girl
yelling “UGH!”, rolling her eyes, and sneering at me. Another Black, fourth grade, girl, “I’ll
talk how I want to in your room” A Hispanic, first grade, boy, I observed one of the boys go mad
and stormy, pouty, and mad. He was doing aggressive movements with his arms and stomping
his feet. Based on my new understanding, after my trauma, I changed from using classroom
management consequences that focused on keeping the routines, procedures, and schedule (loss
of recess, loss of library privileges, and isolation) to implementing more consequences that help
build the communication skills and the relationship between the individual student and myself
(one-on-one conversations, reflection letter, and compromising). Space and time are given after
interactions with defensive tones, then proceeded by one-on-one conversations afterward to
discuss how we can work through the behaviors together and be on the same team instead of
against each other. I saw the first grade, Hispanic, boy going from irritated to anger so I
checked-in, asked if he wanted to talk about it, but he didn’t. He came over to the carpet but
kept his distance to figure out his emotions. We have conversations where I declare that I am on
their side, and I just want them to be the best they can possibly be in the classroom but also in
their life. Two Black, fourth grade, girls make “aggravated noises, exaggerated sighs, and
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giggles in response of me giving the routine direction of coming in and standing on the dot. I ask
Girl #1 to come over and talk to me for a second. I ask what is going on, why the reaction every
time I give the direction. She looks at me and then looks away. I talk to her like I have the last
couple of years, telling her I know her, that she has come a long way and she is way better now
than how she is acting. I know how amazing she can be and that she is better than this. She
goes back to her friend and they quietly giggle, no longer obnoxiously defiant or disrespectful.
As they are going to go to the carpet after book check-in, I see they are walking very slowly.
One leans into me to say they are walking over slowly so that they can sit away from another
girl, so they won’t get into trouble.
When the conversations are not effective, meaning students are still repeating the
behaviors. Students report to the library to owe twenty-five minutes of recess and write a
twenty-five sentences reflection note with me. I categorize the reflection note within the religion
cultural identity, because it involves reflection on the person the student wants to become and the
gifts the student has to contribute to the betterment of the community. In the data collected, all
kids stopped their behavior of talking back, calling out, wandering around the classroom, or
disrupting the lesson before they had to owe the twenty-five minutes and twenty-five sentences.
A few of the children recorded in the data had visited me at their recess to complete the
reflection note in the couple months prior to collection data. The note requires the student to
write what they have done, how would they change their actions for next class, three things about
themselves that they are proud of and why, five things they like about me, and three times that I
have helped them out at school. The purpose of the reflection note is for them to acknowledge
what happened, take accountability, create an action plan for next time, understand that they
have positive traits and how they show them, that I have positive traits, and that we can work
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together and have fun in library. As the student is completing the note, I sit beside the student,
and we spend that time together building a better relationship then when they began. Each
consequence I give also involved conversation and relationship building. The foundation of
classroom management is built on the relationships that I have with my students. I want them to
choose their behaviors based on mutual respect and care, not because of consequences and fear.
Self-regulation is difficult for adults, and we are expecting it of children. Especially when the
standards of behavior are dictated by White, middle-class cultural norms.
“If the goal is for students to be able to code and culture-switch based on the
environmental ethos, then students need opportunities to build that skill set and decide how they
will proceed” (Milner, 2020, p. 41). I was enculturated into the White, middle-class culture as a
child and the school culture has the foundation of the White, middleclass culture. I have not had
to adjust and learn a new culture, but a minority student at an elementary age is expected to have
mastered both home and school cultures and code-switching in between. I never incorporated
office referrals into my plans for student consequences, but now understanding their difficult task
of code-switching I will include more lessons within the context of the library curriculum of
expressing ones’ thoughts and feelings more in line with the expectations of the school culture.
Milner (2020) concludes, “Teacher’s should not assume that students understand the culture of
power; teachers must teach it!” (p. 41). Milner (2020) also champions that a central part of
educating students about the culture of power is teaching them how to disturb and modify it.
Each day I wake up and I enter my library classroom determined to help my students
learn my library curriculum and how to be their best selves. I work tirelessly to build
relationships with every first through fifth grade student in my school building, so they all feel
that a part of them is understood by me. I am the quintessential “warm demander” that looks at
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the whole child and incorporates support talks and reminders that encourage students to reach my
high expectations. My independent reflection journal entries data has shown that in interactions
where I have experienced defiance my main behavior management techniques are verbal
redirection, logical consequences, one-on-one talks, and if needed missed recess to build a
relationship through writing a reflection note. My collaborative reflection journal entries by
teachers of color have agreed with and also questioned my interpretation of students’ behaviors
(non-disruptive defiance is still defiance, bias towards calling out when it is on topic)
scaffolding of my redirection and not my consequences (you scaffolded the warnings and not the
consequences, you skipped the logical consequence and went straight to the 25 min.), and the
perceived intentions of the students themselves (bias towards calling out when it is on topic out
of curiosity, non-disruptive defiance). I have a plethora of behavior management techniques at
my disposal from my eleven cultural identities, but I want to keep learning and growing by
having more discussions with the behavior specialist and teachers of color to make additions to
the list. I would like to add more behavior management techniques for the students of different
nationalities. I would also like to have more resources for communicating and building
relationships with all the different types of girls. The list also informed me that some behavior
management techniques applied to multiple cultural identities such as verbal and nonverbal
redirection and one-on-one talks.
Logical consequences have evolved from my professional cultural identity from being
introduced first to PBIS and then Responsive Classroom programs implemented school wide.
Logical consequences driven by Responsive Classroom are given when student need extra
practice performing routines, procedures, and physical expectations (sitting safely in a chair or
calming our bodies). The purpose of logical consequences is that emotion is removed from the
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decision and students practice and learn the skill instead of being punished. One Black, first
grade, boy practiced wearing a mask for me during his recess time. One Black, fourth grade,
girl had to practice sitting in a chair correctly at her recess. One Black, third-grade boy,
practiced sitting in a chair at recess and then wanted to stay for the story I was reading to the
first graders.
When examining the impact my cultural identities had on interpreting interactions of
disrespect, I use preventative measures, verbal redirection, planned ignorance, choices, and
twenty-five minutes with the apology note. I also incorporate one-on-one conversations and
space when needed. My collaborative colleagues did inquire why I usually leave a big
consequence as the last behavior management technique that I use instead of weaving in a few
smaller logical consequences earlier in the interaction. I did learn that I have implicit biases
about disrespect through my community upbringing and my religion based moral code. I am still
reading texts on how to mitigate its impact when interpreting interactions of disrespect,
especially the perceived intent.

Conclusion
Cultural identities are formed through our experiences, conversations, readings, and
observations. Each of our cultural identities is a lens in which we view the world and all the
interactions within it. This self-study focused on eleven cultural identities: race, language,
gender, class, profession, multiple intelligences, religion, nationality, personal interest, trauma,
and family. The most frequent way my cultural identities impacted how I interpreted
interactions with students in my library classroom concerning defiance and disrespect was
through having a conflict of cultural norms with verbal and non-verbal communication. I have
implicit biases against disruptive disrespect or defiance. My cultural identities impacted my
choice of behavior management techniques in a couple of ways. Gender, religion, trauma, and
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race cultural identities incorporate discussions, compromises, coping strategies, and relationship
building behavior management techniques. I have implicit bias with building relationships with
girls that contain trust and loyalty. I implement conversations and relationship building as
behavior management techniques for disrespect and emotionally motivated defiance. Profession
cultural identity impacts my behavior management techniques with routines, expectations, and
procedures. It is driven by logical consequences with time to practice concrete skills or fix
mistakes.
My cultural identities of religion, trauma, and family impact my individual student
discipline decisions concerning disrespect and defiance. Religion and trauma drive me to
understand the reasons why the student is being disrespectful or defiant. They also prompt that I
guide a student into becoming their best self, for them and not to fit within the norms of the
school. The family cultural identity implores that when making decisions with discipline
understand the dynamics of code-switching within the cultures of the elementary school students.
Through this self-study the answer of how my cultural identities impacted how I interpreted
interactions with students concerning disrespect and defiance, how my cultural identities impact
my choice of behavior consequence, and how my cultural identities impact my choice in
individual student discipline decisions has two parts. The self-study highlighted how my cultural
identities created biases that impacted how I interpreted acts of disrespect and defiance and
created a drive in me to understand my students and form relationships to mitigate behaviors of
disrespect and defiance.
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CHAPTER 5: DISCUSSION and CONCLUSION
My goal as a White, middle-class teacher, through the completion of my self-study, was
to understand how my cultural identities impact how I interpret interactions with my students
concerning disrespect and defiance, but also to understand how my cultural identities impact the
behavior management techniques I choose to implement and the consequences I choose to give
within those interactions. Numerous studies have found that there is a disproportionality of
office referrals for students of color in the area of disrespect (Children’s Defense Fund, 1975;
Skiba, Michael, Nardo, & Peterson, 2002; Skiba, Chung, Trachok, Baker, Sheya, & Hughes,
2014; Fenning & Rose, 2007; Gilliam, Maupin, Reyes, Accavatti, & Shic, 2016; ) . Acts of
disrespect and defiance are ambiguous in nature and are subjective to interpretation by those
involved in the interaction (Milner & Tenore, 2010). Whether an action is perceived as
disrespectful or defiant may be determined by an individual’s cultural identities. Ferguson
(2000) often referenced how school culture is middle-class, white normative culture. Therefore,
the behaviors labeled as acts of disrespect and defiance have been determined by the dominant
culture, white-middle class culture. They have also been enforced and perpetuated primarily by
white, middle-class teachers (Ferguson, 2000; Weinstein, Curran, & Tomlinson-Clarke, 2003;
Howard, 1999; Milner & Tenore, 2010). My goal through the completion of my self-study was
to understand how my cultural identities impact how I interpret interactions with my students
concerning disrespect and defiance, but also to understand how my cultural identities impact the
behavior management techniques I choose to implement and the consequences I choose to give
within those interactions.
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Professional Growth
My professional growth through this study has changed how I interact with students. The
first part of Milner’s (2020) title says it all, Start Where You Are, But Don’t Stay There. To
complete a self-study on my cultural identities knowing that I will be finding biases, is not for
the faint of heart. I had to be prepared to look and examine the implicitly bias thoughts that pop
into my head as I interact with another person. I had to admit to myself that I was on a journey
of mitigating the impact my biases have on my interpretation of interactions, the behavior
management techniques that I use, and the consequences that I give to students. I became okay
with being uncomfortable with where I was at in the beginning because I knew I would have
growth, understanding, and purposeful change by the end when it came to my personal implicit
biases.
The first leap of growth occurred during completing my culture gram. As I was filling
my cultural identities, primary identifiers, and secondary identifiers, I realized that the cultural
identities that I thought were left in my past were connected to my present. The two main
cultural identities that were a surprise were Nationality and Religion. I have never felt a strong
connection to being a United States citizen and I became an Agnostic Atheist a decade ago at
least. What I did not understand is that each place I lived in the United States added to my
mannerisms, my etiquette, my communication skills, as well as how I interpret people and their
actions. I had compartmentalized these pieces of my past and closed them off expecting their
influence to have dimmed through the years. As I contemplated my religion cultural identity, I
realized my morals are based in the Christian religion. I also admitted that the sense of
community and belonging I strive to create in my library classroom is based off the church
community in the town I grew up. Seeing these two identities in a new light caused me to look
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at others in a different way as well, like language for instance. I could have just listed English,
but I also have educational system language and doctoral study language.
The next step was beginning to record actual interactions that included defiance and
disrespect occurring in my library classroom. When I initially crafted this self-study, I thought I
would have to dive deep into my data to find a whisper of implicit bias in my interpretations of
interactions within my library. I had been working on understanding my explicit and implicit
biases for the year prior as part of my journey as an ally in the Black Lives Matter movement. I
thought I had a deep understanding of how entrenched the experiences in my life helped to form
the person I am today, I was wrong. I thought if I had advocated for people of different cultures
against my family and my community, the exposure I had to their racist thoughts and feelings did
not penetrate into my subconscious. I was wrong.
I learned within the first two weeks that I, an advocate and a moral liberal, had racial
bias when interpreting an interaction of defiance or disrespect. My first two weeks of
independent reflection journal entries were disproportionately students of color. I also had to
admit a gender bias in how I interpret my relationships with boys and girls. As the journey
continued, I became curious if I had difficulties with disrespect from a certain type of girl (high
drama, attention seeking, and disruptive). I noted my implicit biases hindered me from building
the same type of relationship with a high drama girl than I did with boys and low drama girls.
Lastly, I have a bias towards behaviors that I categorize as selfish based on my triggers when
someone is not being their best self and not looking out for the community before themselves.
One area of growth that I began reading texts about towards the middle of the self-study
is communication with girls. In reading, How to Say It to Girls: Communicating with Your
Growing Daughter, I learned some phrases that I used that were causing reactions with the girls.
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I also learned the phrases that would allow for a conversation to develop without ending in
disrespect or defiance. I also sought out opportunities to talk and build relationships with the
girls instead of taking my space from them during the week. Each of these steps began to build a
relationship that was sturdier by the end of the next year with the girls. As a team, we worked on
respect, critical thinking, accountability, and compassion. Our communication and relationships
were more consistent and respectful in a year’s time.
My growth and enlightenment through the process of my self-study propelled me to
create an action plan in which other teachers could complete the journey with more
collaboration. I found that the one thing I would change about my self-study is that I would use
a professional learning community format so that participants would be able to meet and discuss
their realizations, concerns, and questions with others that are in a similar experience. Pinnegar
and Hamilton (2009) conclude the need “to collaborate with others in order to understand more
completely, complexly, and thoroughly the practice or practices being investigated” (p. 14).
Members of the PLC would become additional members of your collaborative reflection team.
Dufour, Dufour, and Eaker (2008) inform that “In a PLC, collaboration is a systematic process in
which teachers work together interdependently, to analyze and impact professional practice in
order to improve results for their students, their team, and their school” (p. 16).

125
Running Head: Understanding Your Cultural Identities

Implementing what I learned into my daily practice: One Year Later
Upon completion of coding the data collected through the DAE independent reflective
journals, I began changing my view of what is considered defiant behavior across different
cultural backgrounds. Before my self-study I would classify students that were loud and
disruptive with their defiant behaviors to be labeled as disruptive, but students that were subtle
and responded to repeated nonverbal redirection just acting like kids. I now am cognizant that
both types of students are participating in defiant behaviors no matter the level of disruption to
the classroom. I also am more aware of noticing subtle defiance in the moment and addressing it
with the same consequences as disruptive defiance.
Through my research on language and communication, I have also worked on building
better relationships with female students. I am more aware of my triggers concerning dramatic
responses to redirection, refusal of accountability of behavior, and decisions that give them
personal instant gratification but lack thoughtfulness of the whole group. I researched how to
communicate with growing girls to aid in creating a more consistent and loyal relationship
between myself and the female students I teach. By the end of six months, my potent female
students and I were able to discuss issues in a respectful and passionate manner. Both the girls
and I held ourselves and each other accountable for our behaviors during the library lessons.
Physical conflict never occurred in the library, but frequent in other environments. We also
talked about our real lives outside of the library classroom to help build our relationships to see
different parts of each other.
Finally, I am directly teaching my students how to communicate how they are feeling and
how I might help them de-escalate if needed. The students and I try to be proactive instead of
reactive by allowing for space, time to vent, communicating to each other when emotions or
triggers begin instead of waiting for them to build, and also trying coping mechanisms and calm
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down strategies when needed without judgement. We have made it part of the everyday routine
instead of an outlier which increases the normalcy of dealing with big and little deals in our
learning community.

Action Plan
My action plan is to form a voluntary professional learning community (PLC) in which
the collaborative goal is for teachers to understand how their cultural identities impact how they
interpret interactions with students, how their cultural identities impact the behavior management
techniques they choose and the consequences they give, especially in interactions with students
involving disrespect or defiance. The first objective of the professional learning community
participants will be to identify nine key cultural identities through discussion and reflect on their
individual self-identifiers within each cultural identity. This allows for the teachers to concretely
label the lenses in which they interpret the world as well as understanding the origin of their
perceived cultural norms. Incorporating collaborative discussions within the PLC allows for the
participants to experience various perspectives and norms within the comforting environment of
the learning community.
The second objective of the professional learning community is to establish the link
between the teacher’s experiences that formed their cultural identities and the behavior
management techniques they implement in their classrooms. Through the completion of an
autobiographical timeline, teachers will reflect and record their past experiences, which built the
foundations of their cultural identities. Within each of these experiences, teachers will list the
behavior management techniques they learned and incorporate into their classrooms. For
example, teachers with a religion cultural identity grounded in the church might use call and
response answering to keep students engaged as a behavior management technique.
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The combination of understanding your cultural identities and how they impact your
interpretation of interactions as well as how they impact your choice of behavior management
techniques, allows for understanding how different your cultural norms can be from your
students. One of the key contributors of the disproportionality of office referrals for students of
color is the misinterpretation in verbal and non-verbal communication as acts of disrespect or
defiance from students of different cultures (Children’s Defense Fund, 1975; Skiba, Michael,
Nardo, & Peterson, 2002; Skiba, Chung, Trachok, Baker, Sheya, & Hughes, 2014; Fenning &
Rose, 2007; Gilliam, Maupin, Reyes, Accavatti, & Shic, 2016; ). The ultimate goal of the PLC
will be to have the teachers discuss and understand how their cultural identities impact their
interpretations of interactions and their choices of behavior management techniques and
consequences, so that the teachers can counteract their implicit biases before they complete
office referrals pertaining to acts of defiance and disrespect. This will limit the
disproportionality of office referrals of students of color within the classroom of the teacher
participants.
This action plan would require a school that has completed professional development
concerning implicit bias, participated in a book club that focuses on implicit biases or personal
narratives from diverse cultures, and completed the online Harvard implicit bias tests. Texts that
support discussion about biases and different cultures are DiAngelo’s (2018) White Fragility:
Why It’s so Hard for White People to Talk about Racism, Milner’s (2020) Start Where You Are,
But Don’t Stay There: Understanding Diversity, Opportunity Gaps, and Teaching in Today’s
Classrooms 2nd Ed., Benson’s and Fiarman’s (2020) Unconscious Bias in Schools: A
Developmental Approach to Exploring Race and Racism, Eberhardt (2020) Biased: Uncovering
the Hidden Prejudice That Shapes What We See, Think, and Do, and Connolly’s (2016) The
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Book of Isaias: A Child of Hispanic Immigrants Seeks His Own America. The teachers in the
school have been assigned implicit and explicit bias journal articles to read and you tube
episodes to watch which are discussed at the faculty meetings. Given the sensitive nature of
examining your implicit and explicit biases, participation in the PLC will be voluntary.
Table 9
Action Plan Schedule

Objective 1: Teachers reflect and journal how past life experiences have
built their cultural identities.
Strategies

Activities

Person(s) Responsible

Timeline Evaluation

A.Create a list of cultural
identities.

1. Discussion of cultural
identities.
2. Make a group list of
cultural identities.
3. Teachers complete the
cultural identity section
of the culture gram.
1. For each cultural
identity the PLC group
leader models selecting
self-identifiers.
2. Teacher participants
will complete the selfidentifiers sections of the
culture gram.

PLC group leader

1 meeting
last week
in July.

Completion of
the cultural
identity section
of the culture
gram.

PLC group leader

1 meeting
first week
in August.

Completion of
the selfidentifiers
sections of the
culture gram.

B. Encourage teachers to
reflect of self-identifiers for
each cultural identity.

Objective 2: Teachers identify Behavior Management Techniques (BMT)
that link to cultural identities.
Strategies

Activities

Person(s) Responsible

Timeline Evaluation

A. Encourage teachers to
reflect on past experiences
and understand how they
built their cultural identities.

1. Discussion of past
experiences that have
impacted how we
interpret the world and
other people during
interactions.
2. Discussion of linking
past experiences to
building specific cultural
identities.
3. Teachers write up
their autobiographical
timeline entries and the
cultural identities they
helped build.

PLC group leader

1 meeting
second
week in
August.

Completion of
the teacher
participant’s
autobiographical
timeline entries.
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B. Connect autobiographical
timeline entries to Behavior
Management Techniques.

C.Increase teacher’s
knowledge about connection
between Behavior
Management Techniques and
cultural identities and create
an awareness about how it
impacts the BMT choices in
student interactions.

D. After the first month in
school, teacher reflection on
how effectively each of their
cultural identity linked BMTs
are working with their
current students. Reflection
on which BMTs they have
begun using by gaining
knowledge of their students’
cultural identities.

1. Discuss BMTs that are
used during the
experiences that built
their cultural identities.
2.Teachers will discuss
their experiences and
how their BMTs link to
them. After an
individual shares we will
have collaborative
reflection time to
incorporate multiple
perspectives.
1. Discuss and make a
list of BMTs that the
teacher participants are
familiar with through
their life experiences.
2.Discuss and make a list
of the BMTs the students
are familiar with in their
cultures including verbal
and non-verbal cues.
1. Discussion on how
effectively each of their
BMTs are working with
their current students.
2.Discussion of new
BMTs they have learned
after gaining knowledge
of their students’ cultural
identities.

PLC group leader

1 meeting
third week
in August.

Completion of
the teacher
participant’s
autobiographical
timeline entries
with possible
BMT links.

PLC group leader

1 meeting
fourth
week in
August

The lists of
BMTs common
for the teachers
and their
students.

PLC group leader

1 meeting
first week
in
October.

Notations on
autobiographical
timeline BMT
links of which
ones are
successful this
year, which ones
have needed
tweaking, and
which do not
work. Also, the
added BMTs
they have
learned from
their students’
cultural
identities.

The resources that are most needed in the completion of this action plan are the time and
commitment of the individuals involved. The professional learning community will meet a total
of six times at a minimum of two hours per meeting. There will be an application to the school
district to have the meeting times count towards summer academy training sessions that are a
requirement from the district over the summer months. This would give teacher participants

130
Running Head: Understanding Your Cultural Identities
credit for the meeting times during the months of July and August. They would also need access
to a communal space, so that they have a consistent and comfortable environment to meet in
together. Teacher participants will be supplied with a culture gram created by the PLC leader
and a notebook to record reflections, experiences for their autobiographical timeline, and
reflections of collaborative group perspectives.
Teacher participants will be guided through each step of the culture gram and
autobiographical timeline process throughout the professional learning community meetings by
the PLC teacher leader. The teacher leader will work in the same building as the teacher
participants, they will have completed the action plan previously themselves, and they will
already have a good rapport with the teacher participants. Teacher participants will also hold
each other accountable through the collaborative discussions which also incorporates different
perspectives as they proceed through various levels of reflection. Each participant will be aided
by their participation in group discussion and participation, completion of both parts of the
culture gram (cultural identities and self-identifiers), completion of autobiographical timeline
entries, and the written additions of reflections after classroom experiences and collaborative
discussions. After completion of the meeting in October, understanding which behavior
management techniques were effective with their current students and which behavior
management techniques were not effective with various cultures and why, the teacher
participants will decide if they would like to continue in their reflection process.
The next step in the PLC is for the teachers to reflect, analyze, and evaluate their
interactions with students of different cultures in their classroom that include defiance or
disrespect. Teacher participants will complete independent reflective journals recording each
event with a student that includes defiance or disrespect in their classroom for a week-long
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period. Teacher participants will pair the Describe, Analyze, and Evaluate method with Kolb’s
(1984) reflection cycle to objectively record the interaction, reflect on the interaction from
multiple perspectives, and evaluate if the behavior management technique was effective or not
effective, why, and a future course of action if the interaction should repeat itself.
After each week of collecting independent reflecting journal entries, the teacher
participant will analyze and code the patterns within the week’s data looking for patterns with
gender, race, behavior management techniques and the students culture identities. At the end of
two weeks of data collection we will meet as a PLC and discuss the patterns we are finding
through our initial rounds of coding the data. During these PLC meetings, we will have
collaborative dialogue with each other as well as invited colleagues of color and the behavior
specialist. Teacher participants will record the perspectives of the fellow teacher participants,
colleagues of color, and the behavior specialist throughout the meeting. Teacher participants
will return to their classrooms to record two weeks of data another two times with repeating the
PLC meetings with fellow teacher participants, colleagues of color, and the behavior specialist.
Teacher participants will complete a final reflection journal entry sharing what they have learned
about how their cultural identities impact the behavior management techniques they use during
student interactions with defiance and disrespect as well as the consequences students receive
during those interactions. We will meet a final time to share out what we have learned through
the reflection process as well as discuss if we would like to continue the PLC to investigate other
types of interactions between students and teachers that are impacted by cultural identity
differences.
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Limitations and Future Studies
The limitations of a self-study are that the findings might not be generalizable to other
elementary school teachers in similar teaching environments. Self-studies can be hindered by
subjective recordings of events, since the researcher is the subject, the recorder, the analyzer, and
interpreter. I mitigated the limitation of subjectivity through use of very detailed accounts of
interactions in the DAE independent reflective journal and the dialogue with colleagues of color
and the behavior specialist as critical friends. A limitation is that the colleagues of color were
the only critical friends besides the behavior specialist. In a future study, to increase the
diversity of the critical friends, I would recruit critical friends that are diverse racially,
economically, religiously, by gender, and by dominant language. The increase in the diversity of
critical friends, would allow the researcher to explore the impact of intersectionality in
interpreting interactions with students.
The data recorded can also be impacted by the self-study participant’s own implicit and
explicit biases. Throughout the study, I dialogued with colleagues and recorded learnings about
Whiteness, intercultural communication, and biases from texts. Through the texts read and the
dialogue with colleagues of color, there was a limitation in not considering personality attributes
when interpreting interactions with girls. A future study of interest would be exploring the
impact of personality on female mannerisms, behaviors, and verbal and non-verbal
communication. I also continuously took a step back and re-evaluated my reflections throughout
the whole self-study. This study had time constraints on data collection because of the school
calendar schedule. A future study that would require many of the same components of this selfstudy is a study of the link between a teacher’s ability to self-regulate their personal emotions
and their ability to build relationships with their students.
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Conclusion
Completing this self-study allowed me to be honest with myself and understand that
every person has biases. It is impossible to dig out every bias within your thoughts that have
been enculturated within your mind throughout your lifetime. You can acknowledge your
personal biases and mitigate the power your biases have on your reactions with culturally diverse
populations. Understanding your personal cultural identities and how they are formed assists
you in understanding your nonverbal and verbal expectancy violations as they occur in real time.
It will also teach you how to pause in the moment, reflect on your initial reaction and biases and
respond in a thoughtful and intentional manner.
When an educator walks into a classroom, they do not hang their humanity up at the door.
They bring into the classroom environment the experiences and lessons they have learned
forming their cultural identities. Understanding your cultural norms and expectations will help
in identifying when a student’s cultural norms are different than yours. This allows the educator
to take in the student’s communication as it is intended and not necessarily how it is interpreted
by the listener. I am an educator; I am also a human. I accept that there are biases ingrained into
my thoughts and feelings that I will never be able to completely eradicate. I am determined to
understand my biases and learn to mitigate them, so they do not impact how I interpret behaviors
and verbal and nonverbal communication of my students. I do not want to become the statistic
of another teacher adding to the disproportionate number of office referrals for students of color.
I want to begin to break the cycle instead of reinforcing it.
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Appendix A Autobiographical Timeline Entry
Autobiographical Timeline Entry
Setting:

Moment:

How did this impact the forming of my cultural identities?
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Appendix B Culture Gram
Culture Gram: First Circle: Cultural Identity, Rectangle: Primary Identity, Second Circle: Secondary Identifier (Star:
Most Impactful)
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Appendix C Independent Reflective Journal

Independent Reflective Journal: DAE
Concrete Experience (Describe):

Reflections (Analyze):
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Student Behavior

Behavior Management Technique

Student Behavior

Cultural Identity Association

Behavior Management Technique

Cultural Identity Association
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Appendix D Texts Read for Critical Friends
Benson, T. & Fiarman, S. (2020). Unconscious bias in schools: A developmental approach to
exploring race and racism. Harvard Education Press.
Unconscious Bias in Schools explains the concept of unconscious racial bias and how it
negatively impacts both students and teachers in the school environment. The authors use
personal anecdotes and real-life scenarios to guide the readers on how to talk about and address
the issues of unconscious bias. Using literature about change management, leadership, critical
race theory, and racial development theory, Tracey A. Benson and Sarah E. Fiarman help others
to create the conditions required to mitigate unconscious bias.

Jackson, J. (2020). Introducing language and intercultural communication (2nd Ed.). Routledge.
Using real-life scenarios, Introducing Language and Intercultural Communication,
explains how people from various cultures communicate and interpret verbal and non-verbal
communication differently. This text argues against stereotyping communication styles
culturally and provides a skill-building framework to gain understanding of the complexities of
language and intercultural communication in international settings.

Lanier, S. (2000). Foreign to familiar. McDougal Publishing.
Lanier using the geographic locations of individuals to discuss the cultural mannerisms
and customs of each group. She discusses the different mindsets people who live in hot and cold
climates have towards direct/indirect communication, being relationship versus task oriented,
and individualism versus group identity. This text informs the reader about how different
locations within the United States, as well as the World, vary in how they communicate and
schedule their lives.

Gruver, N. (2004). How to say it to girls: Communicating with your growing daughter. Prentiss
Hall Press.
Gruver informs the reader about how to discuss various life topics and character traits
with your growing daughter. Some topics of discussion are responsibility, respect, critical
thinking, personality, feelings, and love and compassion. At the beginning of each topic the
author writes a section called things to consider for the adult in the relationship. Gruver shares
examples of what to say and what not to say to girls on each topic. She also separates her advice
to make it age level appropriate for the growing daughter.
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Milner, H. R. (2020). Start where you are, but don’t say there: Understanding diversity,
Opportunity gaps, and teaching in today’s classrooms (2nd ed.). Harvard Education Press.
Milner focuses on teacher preparation and the professional development of educators
pertaining to the topic of supporting the learning and development of culturally diverse students
in the education system. He narrows his focus to concentrate on opportunity gaps that hinder
students from succeeding inside and outside the school environment. He demonstrates how
teachers can build skills to counter and overcome persistent gaps through using a new
opportunity-centered teaching framework.

Milner, H. R., Cunningham, H.B., Delale-O’Connor, & Kestenberg, E. (2019). “These kids are
Out of control”: Why we must reimagine “classroom management” for equity. Corwin.
“These Kids are Out of Control” examines classroom management from the lens of being
culturally responsive. The authors use research to educate the reader about the cradle-to-prison
pipeline while introducing to teachers various ways to enrich the learning in their classroom
using multiple strategies for “classroom management” Strategies that include high student
engagement lesson planning, building a caring classroom community that includes high
expectations and the support to reach them, and involves restorative discipline. Each topic
provides a real world scenarios with discussion options.
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Appendix E Completed Culture Gram
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Appendix F Completed Culture Collage

